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OPENING MESSAGE

With schools forced to close due to the COVID-19 pandemic, remote 
learning became and, in some cases still are, the default for students across 
Southeast Asia and beyond. As we progress from pandemic to endemic, 
we must look at both challenges and opportunities in this new normal.

The shift to remote learning must mean more than just teaching in front of a 
webcam or sending off digital or printed lesson notes. Even in well-resourced 
systems such as Singapore’s, many teachers struggled to adapt their well-
honed pedagogical practices to a digital environment. However, two years 
into remote learning, we have seen how educators across Southeast Asia 
adapted their teaching practices, utilised new technologies, and collaborated 
to cope with “learning loss”, absenteeism and school withdrawals.

The responsibilities of teachers, schools and systems have become bigger 
because of COVID-19. We are shifting away from producing young workers 
through repetition and learning by rote according to standardised curricula 
and tests. As many in this handbook have shown, we are re-imagining teaching 
and learning: Why do we want them to learn? What do we want them to 
learn? How do we want them to learn? How do we know they have learnt?

As educators, we must prepare ourselves to continue to educate our 
learners even in the absence of a physical classroom. Not only must 
teachers adopt flexible pedagogical approaches that are able to adapt 
effectively to the medium of instruction at their disposable, they must 
also keep an open mind and learn to use new instructional tools.

This handbook and accompanying webinar 
series provide examples of the 
innovative instructional practices 
being used in Southeast Asia. 
I hope the tips, suggestions and 
best practices shared here will 
inspire you to experiment 
with and possibly adopt 
some of these ideas. 

S. Gopinathan
Academic Advisor, 
The HEAD Foundation

MODERATOR'S MESSAGE

After nearly two years of school closures and remote instruction, educators 
across the globe are presently discussing various possible configurations for 
integrating in-person and online learning experiences as well as a good balance 
between synchronous and asynchronous sessions. Remote instruction practices 
such as the integration of technology in the delivery of the lessons or the 
engagement of parents and other adults in home-based learning can continue to 
be useful in the new normal, whether this comes in the form of “hybrid”  learning 
or fully face-to-face classes especially in under-resourced environments.

This handbook encapsulates experience-based ideas on how remote learning, 
whether offline or online, can be enhanced. The six chapters in this reference 
material weave together practical suggestions for educators arising out 
of the stimulating inputs and discussions from the three-part webinar 
series, Enhancing Remote Learning. The first two parts, namely, Enhancing 
Remote Live Teaching and Supplementing Online Teaching, focus on how 
face-to-screen sessions can be facilitated with tools and apps, as well as 
designing interesting and productive asynchronous tasks that can deepen the 
learners’ grasp of the lessons. Another area of great concern to educators 
at present is assessment of learning in the face of remote instruction. 
The third part, Enriching Remote Assessments, brings to light interesting 
remote assessment practices including those that can be undertaken in 
environments where very little technology is available. The three sessions 
underscore the value of leveraging existing resources and engaging the 
community in the course of enhancing remote teaching and learning.

Notably, all the panellists are practitioners and speak from their actual 
experiences on remote teaching and learning. Through their inputs, we 
see the value of innovating continuously. What may seem to be initially 
disruptive has become an opportunity for fresh initiatives and ground-
breaking developments in the education process. One panellist expresses 
that it is valuable not to get to be too attached to the first version of 
any solution. We sincerely hope that this handbook will help you in your 
continuing quest for ways by which your students can be engaged in the 
learning process so that they may be highly motivated to learn the lessons. 

Carmela C. Oracion
Director, 
Ateneo Center for Educational Development
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PREFACE

to completing tasks outside online classes. Moreover, the participants also 
noted that many parents or guardians do the tasks for the students and 
students expect their teachers to be accessible and available to answer 
questions 24/7. All three views seem to suggest that teachers need to take 
a closer look at how they design asynchronous learning tasks so that these 
can be more motivating for students to accomplish outside synchronous 
class time, on their own.

From the time remote instruction began and schools closed due to the 
pandemic, many educators have lamented about difficulties relating to 
the assessment of what students learn. In the third session of the webinar 
series, 64 per cent of the participants pointed to an issue of concern: it 
is harder to detect cheating or academic dishonesty. Teachers seem to 
suspect that more cheating may be going on nowadays, during remote 
instruction. Thus, more work ought to be done so that students accomplish 
assessment materials on their own rather than with the help of others or by 
looking up answers while taking an online test.

The educators featured in this handbook propose strategies for engaging 
students in the learning process as they attend school in the different 
modalities for remote teaching and learning. They also suggest processes 
where student learning can be assessed in ways that are compatible with 
remote instruction. The successful practices they share in this handbook 
offer great ideas for all educators to try out or build upon as they try to 
search for more ways to nurture self-directed learning attributes in the 
students, no matter what the teaching-learning modality may be. 

If every person is to become a life-long learner, then self-directed learning 
should be an important goal of the education process. Self-directed 
learners are self-motivated and have the initiative to pursue learning with 
or without assistance from others. To encourage self-directed learning 
among the learners, it is crucial for them to be engaged in the lessons 
and course requirements. Unless the learners are fascinated, intrigued, or 
absorbed in the lesson, it will be challenging for them to be interested in or 
curious about the topic’s deeper meaning and connection to other related 
subject matter. According to the Glossary of Education Reform, “learning 
improves when students are inquisitive, interested, or inspired and tends 
to suffer when students are bored, dispassionate, disaffected, or otherwise 
‘disengaged.’”

Through a poll during the first session of the webinar series, 
Enhancing Remote Learning, the participants indicated that what they 
found most challenging regarding teaching online were (1) engaging 
students in collaborative work and (2) connecting with students during 
class. Undeniably, the sudden shift from the four-walled classroom to 
Google Meet or Zoom sessions, or even to radio-based or printed module 
instruction in underprivileged environments, challenged the ability of 
teachers to facilitate student engagement in the lessons. Moreover, 
poor internet connection during online classes prevented students from 
participating in discussions or interactive activities as they would have done 
in the physical classroom.   

Asynchronous learning tasks serve as opportunities for students to be 
engaged with the subject matter either individually or collaboratively with 
peers. Unfortunately, the participants in the second session of the webinar 
series expressed that very few students are self-disciplined when it comes 

Challenges in remote learning: 
Student engagement and 
assessment 
Carmela C. Oracion
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Mr Ryan Rizal D. Balandra is the AS and A-Level Biology 
Facilitator and IGCSE Biology Facilitator at NationalHigh Jakarta 
School, Indonesia. He has been teaching Science, Biology 
and Research for 14 years in Indonesia, the Philippines and 
Singapore. He holds a bachelor’s degree in Education from the 
Philippine Normal University, received a postgraduate diploma in 
Education from the National Institute of Education in Singapore, 
and is currently pursuing his master’s degree in Biology 
Education at the University of the Philippines.

Mr Ramon B. Cristobal teaches Mathematics at the Ateneo 
Junior High School in the Philippines where he serves as the 
Grade 7 Level team leader for Mathematics. He volunteers 
as a trainer of in-service and pre-service teachers in different 
provinces in the Philippines.

Mr Adrian C. Cruz is an EdTech coach, Google Certified 
Trainer & Innovator, Google Educator Group Philippines 
Emeritus, and Founder of Luke Beyond Digital Learning 
Solutions. He aims to lead schools and educational institutions 
towards digital transformation through adoption of Google for 
Education products and other recommended programmes to 
increase awareness and productivity.

Ms Rachael Francis is the Chief Executive Officer at 
MYReaders Resources, Malaysia. She is a Teach for Malaysia 
alumna with eight years of experience in the education field 
ranging from teaching to teacher coach. She has a postgraduate 
diploma in Education from Universiti Utara Malaysia as 
well as a bachelor of arts (Hons) in English Language from 
Universiti Tunku Abdul Rahman.

PANELLIST BIOGRAPHIES

Dr Fun Man Fung is a Chemistry Instructor at the 
National University of Singapore and devotes his time 
teaching students how to learn through thoughtful 
technological integration. He researches on ways in which 
videography techniques can improve learning outcomes 
in remote learning. He is a recipient of the NUS Annual 
Digital Education Award (2021) and D2L award Innovation 
in Teaching and Learning (2019) for his passionate efforts in 
fostering technology-enhanced learning.

Mr Obert Hoseanto is currently leading education 
programmes and skills initiatives for Microsoft Indonesia, 
focusing on transforming educators across Indonesia 
towards the digital era and upskilling the future workforce 
with digital competence and credentials. He has 20 years 
of experience in education, as a teacher, principal, trainer 
and university lecturer. He holds bachelor’s degrees in 
Computer Science and Mathematics and a master’s degree 
in Instructional Technology.

Dr Beverly T. Mangulabnan is Education Program 
Supervisor at the Schools Division of Nueva Ecija in the 
Philippines. She is in charge of Kindergarten Education 
and the Learning Resource Management and Development 
Section, supervising the division’s instructional programme 
at the elementary and secondary levels. She advises 
the Division Superintendent on the improvement of the 
division’s education programmes, and works with teachers, 
principals and district supervisors on improving the teaching 
and learning in schools. She holds a PhD in Development 
Education from Central Luzon State University.
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Mr Angelo A. Unay is the school head of Cayetano Topacio 
Elementary School in the Philippines. He was an elementary 
school teacher for 10 years, teaching subjects such as English 
and Mathematics. He was also a learning facilitator and resource 
speaker, conducting trainings related to Mathematics education 
and performance management system of public school teachers. 
Currently, he is taking up his master’s degree in Educational 
Leadership and Management in Philippine Normal University, Manila.

Ms Thulasi Vikneswaran is currently leading the Development 
Unit at LeapEd Services Sdn. Bhd., Malaysia, working on 
numerous school transformation and professional development 
programmes for students, teachers, parents and policy-makers. 
A graduate of Universiti Kebangsaan Malaysia, she completed 
her bachelors and masters in English language studies (majoring 
in Linguistics), with honours. She has 11 years of experience 
in the education industry, in various leadership and teaching 
roles, encompassing educational management and training 
in international schools, private colleges and universities.

Moderator: 

Dr Carmela C. Oracion is currently Director of the Ateneo 
Center for Educational Development. She completed her 
doctorate degree in Education, a dual award programme, from 
Nanyang Technological University in Singapore and University 
of London. In her present post, she is deeply involved in the 
development of public schools in the Philippines, most of which 
face very challenging circumstances. The majority of students 
enrolled in Philippine public schools come from disadvantaged 
backgrounds and she believes that a good education is key 
to breaking the cycle of poverty. Her interests include school 
leadership, teacher development and school improvement.

Disclaimer: All deliberations made by the authors are their own. 
They do not represent the views of their national or local education 
departments, their respective schools nor The HEAD Foundation.

LIVE ONLINE  
LEARNING TOOLS
Many teachers have struggled with making online 
lessons engaging and interesting, especially as 
prolonged online lessons have caused teachers 
and students to suffer from “Zoom fatigue”. In this 
chapter, we look at some fun and free interactive 
tools educators can use to structure online lessons, 
and understand how creative remote lessons can 
be conducted even on basic devices.

Learning Points:
• Understand the elements of a 

successful lesson conducted 
over WhatsApp messaging app

• Learn how to use Google 
Workspace’s free interactive 
tools to create engaging lessons

• Learn how to use Microsoft 
Office to create inclusive and 
progressive remote lessons on 
any device

How can you create an engaging  
remote lesson?

Food for 
Thought

Flip to the end of the chapter for our perspective!

1
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Assessors conduct reading assessments over 
WhatsApp by sending potential students levelled 
reading texts. Students are asked to record their 
reading by using voice notes and sending the audio 
recording back.

Students in need of an intervention are identified 
based on the gap between their age and their 
reading level. Physical toolkits are delivered to the 
selected students’ homes as learning materials for 
the programme.

MYReaders is a non-profit organisation in Malaysia that 
empowers children, through communities, by providing 
structured and sustainable reading programmes for 
underserved communities. With continuous support 
from communities and various partner organisations, 
MYReaders aims to reach more people so that illiteracy 
among children becomes an issue of the past.

When nationwide lockdowns happened, it restricted 
face-to-face reading programmes, which included 
students being guided using their physical literacy 
toolkit by volunteer tutors. The team tapped the widely 
used messaging platform WhatsApp to conduct one-
to-one reading remedial sessions. Messaging platforms 
such as WhatsApp are an accessible way to reach 
students who do not have computers at home, but 
have some access to mobile phones with internet data. 
Here’s how they did it!

1.1

Using WhatsApp for reading 
materials
Ms Rachael Francis

Reading assessments to 
measure reading levels

Physical toolkits delivered to 
the selected students

1

2

The reader’s journey

INSTITUTIONAL PROFILE

MYReaders

Kuala Lumpur, 
Malaysia

Non-profit  
organisation

726 students, 
242 households 
served

210 volunteers,  
5 staff

How WhatsApp remedial classes are conducted:

• Volunteer tutors send over digitised content in the form 
of bite-sized videos and images or record voice notes of 
themselves reading for easy sharing without requiring large 
bandwidths.

• Students send voice messages of their reading and get live 
feedback and coaching from tutors in the same way.

• For students who cannot yet read, the volunteer tutor uses 
voice notes primarily instead of text.

Remedial classes via WhatsApp

3

 4

Parent facilitating learning

Parents sit with their child to 
monitor their progress and ensure 
they maintain focus. Interestingly, 
parents who supervise their child 
often learn alongside the child and 
improve their own reading skills!

2 3



Progress, not perfection

Rachael reflects that if the team had waited to figure everything out before 
beginning, they would have taken too long and the children would have been left 
without support for an extended period. Her advice to educators needing to pivot 
is to not wait for all the answers and just get started:

• Avoid getting too attached to the first version of a solution; it’s usually not 
perfect

• Constantly make changes for improvement based on feedback

• Adapt to the needs of your students and beneficiaries; put the student at the 
centre of your solution

   Having an imperfect solution was 
better than no solution at all. 

—  Ms Rachael Francis, Chief Executive Officer, MYReaders, Malaysia
“

SCAN/CLICK  
TO LEARN 

Further  
reading 
resources 

SCAN/CLICK  
TO LEARN 

MYReaders' 
literacy 
toolkit   

        Try it out! 
Do you have ideas that you are hesitant to implement, but will benefit your 
students’ learning? Write down small steps you can take to pilot your initiative, 
even if you don’t have all the answers yet.

Write down the benefits to be gained from your initiative. Consider how you can 
grow and adapt it as it runs.

Tried it out? 
Do you conduct classes over 
WhatsApp, Viber, LINE or other 
messaging platforms? Share 
your reflections and classroom 
implementation with fellow 
educators! Join in the conversation 
on our social learning group, 
Teaching, Leading, Learning on 
Facebook.

SCAN/CLICK  
TO JOIN

Teaching, 
Leading, 
Learning 
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Interactive activities using Google Drawings and Jamboard allow students to 
actively participate in the remote classroom and take ownership over their 
learning process. This way they also learn independently and collaboratively, 
through experimentation. Teachers can use these activities to check for 
students’ understanding without the need for a big test.

SCAN/CLICK TO LEARN

How to improve 
your online teaching 
practices 

Tip: 

Think in “mini lessons”. Breaking subjects down 
into 10-minute mini lessons followed by an 
activity or practice period helps make learning 
more digestible. It also gives students the 
opportunity to try out new information right away.

10 mins

In remote learning where teachers have limited 
synchronous time with the class, how do we maximise 
this time and engage students in an online world with 
many distractions? Google Workspace offers a free 
suite of tools that gives educators the freedom to 
teach engaging remote lessons, while imparting in 
students critical 21st-century skills. A good way to 
structure remote synchronous lessons is to alternate 
10-minute lectures with interactive activities that 
can be created by using tools like Google Drawings 
and Jamboard.

1.2 

Using Google Workspace 
for education
Mr Adrian C. Cruz

SYNCHRONOUS LESSONS

• Class is happening at the same 
time for all students and teachers 
involved. Depending on the 
technology available, students 
can see and/or hear the teacher 
and one another.

• Use synchronous lessons to 
encourage real-time interaction 
and clarification of content within 
the class.

• Check for students’ 
understanding, and clarify 
students’ thought process 
strategies using activities, Q&As, 
etc.

ASYNCHRONOUS LESSONS

• This promotes self-paced and 
independent learning.

• Students learn at their own pace and use 
course materials without the immediate 
presence of teachers and classmates. 

• Teachers need to prepare take-home 
modules in advance, and record video 
lessons. 

• Students have more time to digest the 
materials in this modality and more 
flexibility in where and when they learn.

• In this modality, teachers need to 
regularly check in on the students’ 
progress and understanding because it is 
easier for students to feel unguided and 
left behind.

Differences in implementing:

INSTITUTIONAL PROFILE

Luke Beyond 
Digital Learning 
Solutions

Las Piñas,  
Philippines 

Consultancy
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Teachers can also insert images or draw freehand on the application to 
teach subjects requiring diagrams. External links can also be added to 
additional learning materials onto the page for students to reference.

Teachers can repurpose existing learning materials that were developed 
for the classroom to create interactive exercises on Google Drawings. 
A fun way to make a lesson interactive is to utilise shapes and text boxes 
that students can drag and drop.

Sample lesson activity for English class, developed on Google Drawings

Sample activity for Biology class, developed on Google Drawings

Using Google Drawings

Google Drawings is a diagramming application from the Google 
Workspace suite. It acts as a drawing application with versatile 
features that are useful for creating interactive worksheets and 
learning materials for a remote learning classroom.

Features
• Create diagrams and custom graphics

• Create flow charts and infographics

• Create interactive graphics with linked resources

• Make posters, flyers and calendars

• Embed videos in words and pictures

SCAN/CLICK TO 
LEARN

How to use 
Google Drawings 
for teachers 

2

1 Type drawings.google.com in your web browser

From Google Drive, click New (with the + icon), then click 
More, and select Google Drawings.

Ways to access Google Drawings:

8 9
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SCAN/CLICK TO LEARN

How to use Google 
Jamboard for 
remote teaching 

SCAN/CLICK TO LEARN

10 Jamboard 
templates for 
distance learning 

Using Google Jamboard for a class activity with pictures and sticky notes

  
Tip:

If you have a ready-made activity on Jamboard, share it seamlessly 
with your students through Google Classroom, or send the shared 
link via email or text!

Using Google Jamboard 

Jamboard is Google Workspace’s digital whiteboard device and application 
that offers a rich collaborative experience for teams and classrooms. For 
schools, the app is meant to get teachers and students to collaborate in 
innovative ways. Jamboard is suitable for all subjects and can be used to 
increase student engagement that will serve as an avenue for more creative 
and productive ideas for teaching and learning. 

Features
• Add sticky notes, drawings, images, text and more

• Search Google and insert images or webpages

• Move images, texts, notes and drawings around the screen easily

• Drag and resize images with your fingers (on a touchscreen)

• Share content with others and allow them to collaborate

Open a new tab on Google Chrome, and click the Google Apps 
icon (the  icon on the top right corner of your screen) and 
look for the Jamboard icon. 

 
Type in your web browser jamboard.google.com

 
From Google Drive, click New (with the + icon), then click 
More, and select Google Jamboard

 
In a Google Meet session, access Jamboard by going to the 
Activities icon (at the bottom right of your screen) and look 
for ‘whiteboarding’

1

3

4

Ways to access Google Jamboard:

2
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https://www.youtube.com/watch?v=S9m4HCjOkcA
https://ditchthattextbook.com/jamboard-templates/
https://www.youtube.com/watch?v=S9m4HCjOkcA
https://ditchthattextbook.com/jamboard-templates/


1.3

Using Microsoft Tools 
for education
Mr Obert Hoseanto

It is particularly important that education technology 
(EdTech) is inclusive to all teachers and learners, in 
a time where remote learning continues to be the 
norm for many. Even before the pandemic, many 
families had to share one mobile phone, and many 
did not have laptops and tablets. As the pandemic 
struck, parents and educators alike have been 
struggling to make ends meet. Teams Education 
prioritises accessibility and compatibility — schools 
can integrate these tools with their existing systems, 
and teachers and students can access them even 
using basic phones. Microsoft provides an inclusive 
remote learning experience through key features of 
Teams Education:

• Enabling inclusive remote learning:  
How do we set up accessible online learning that 
integrates with our current systems?

• Fostering ongoing engagement:  
How do we keep students engaged and build 
community?

INSTITUTIONAL PROFILE

PT Microsoft 
Indonesia

Indonesia 

Educational 
technology company

>100,000 schools 
served

>30 million students, 
>1 million  
teachers served

         Try it out! 
Do you think Google Drawings or Jamboard (or both!) is suited for your 
lessons? Why?

Review an existing plan for an online lesson. How can you make it more interactive 
using Google Workspace tools?

As part of Microsoft Indonesia’s efforts to aid schools 
during the pandemic, it offers its Teams Education 
suite of tools for free to all schools and universities 
registered under Indonesia’s Ministry of Education or 
Ministry of Religious Affairs.

Students and educators at most public institutions 
worldwide can sign up for Office 365 Education for 
free, including Word, Excel, PowerPoint, OneNote, 
Microsoft Teams and additional classroom tools.

 
SCAN/CLICK TO 
CHECK IF YOU  
ARE ELIGIBLE:

12 13

https://www.microsoft.com/education/products/office
https://www.microsoft.com/education/products/office
https://www.microsoft.com/education/products/office


Reading Progress
• Enables student-centred learning and improves reading fluency

• Saves time by creating reading fluency assignments for the whole 
class, or for individual students

• Visualises students’ reading progress with a holistic view of data 
and insights, including accuracy rate; provides actionable feedback

• Engages students in independent practice on their own time

Screenshot of Reading Progress in action

SCAN/CLICK TO LEARN

More about the 
Reading Progress 
function 

Enabling inclusive remote learning for readers

The Immersive Reader and Reading Progress functions in Microsoft applications 
help English language learners, especially slow readers and those with learning 
needs, grow their reading skills independently and at their own pace.

Immersive Reader
• Helps people with reading difficulties understand written materials

• Increases fluency for English language learners

• Builds confidence for emerging readers to read at higher levels

• Offers text decoding solutions for students with reading difficulties 
(e.g., dyslexia)

Screenshot of Immersive Reader in action

SCAN/CLICK TO LEARN

More about the 
Immersive Reader 
function 

14 15

https://docs.microsoft.com/en-us/learn/educator-center/product-guides/reading-progress
https://docs.microsoft.com/en-us/learn/educator-center/product-guides/reading-progress
https://docs.microsoft.com/en-us/learn/educator-center/product-guides/immersive-reader
https://docs.microsoft.com/en-us/learn/educator-center/product-guides/immersive-reader


Screenshots of Whiteboard in action

SCAN/CLICK TO LEARN

More about 
Microsoft 
Whiteboard 

Fostering online engagement  
using Microsoft Whiteboard

Microsoft Whiteboard is a free online whiteboard app that allows for 
engaging and collaborative classrooms. Working seamlessly with the 
Teams Education suite, Microsoft Whiteboard brings teachers and 
students together in a visual collaboration workspace that allows the 
class to ideate and create together, sparking classroom engagement. 
Teachers can create and organise lesson plans to facilitate 
learning sessions and assignments, and use graphic organisers, 
common frameworks and games as online classroom exercises:

Manage group projects and interactive lessons:  
live cursor allows the teacher to see where the students are, 
whether they are actively engaged with the work, and who might 
need additional help with tasks

Whiteboard offers more than 40 fully customisable templates 
suited for any task or creative session for educators to design 
and lead an interactive online lesson, and help students stay 
organised while being creative.

Create visually engaging class materials: capture the 
attention of students in an online world of multiple distractions

Conduct focused, dynamic lessons: laser pointer 
feature makes it easier for the teacher to draw attention to 
important concepts

Manage group projects and interactive lessons: 
create and track assignments; assignments can be either 
individual or group
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Jot down your thoughts!

How can you create 
an engaging remote 
lesson?

Now that you’ve read the chapter, here’s our perspective!

1. Break up long lectures with interactive activities using free online 
tools. These activities can check for students’ understanding 
without the need for a big test.

2. Use platforms that students are already familiar with and have 
access to, so they can attend lessons and participate fully.

What did you come up with? Were they similar?

Food for 
Thought

18 19



INSTITUTIONAL PROFILE

National University 
of Singapore

Singapore 

University

2.1

The Community of Inquiry 
framework in remote teaching
Dr Fun Man Fung

The Community of Inquiry (CoI) framework 
describes an educational community where 
individuals collaborate, ask questions and learn 
from one another. The framework highlights a 
process for creating deep and meaningful learning 
experiences. There are three main elements in this 
framework: teaching presence, social presence and 
cognitive presence. In the middle of the framework 
where all three elements interact and are present, 
learning occurs and learners have a fruitful and rich 
educational experience. 

Image adapted from: D. Randy Garrison, Terry Anderson, and Walter Archer. (1999). Critical inquiry in a text-
based environment: Computer conferencing in higher education. The Internet and Higher Education, 2(2–3): 
87–105. https://doi.org/10.1016/S1096-7516(00)00016-6

 

Supporting
Discourse Cognitive Presence

Educational 
Experience

Setting 
Climate

Teaching Presence
Selecting 
Resources

The ability of students to 
re�ect, construct meaning 
and develop understanding

Students can connect, 
communicate and share their 
opinions with each other in a 
facilitated discussion

The structuring of lessons 
to support both the social 
and cognitive presences to 
meet the intended learning 
outcomes

Social Presence

STRATEGIES FOR 
ONLINE CLASSROOM 
ENGAGEMENT
As the pandemic drastically changed how 
education is experienced and delivered, teachers 
need to find ways to encourage and facilitate 
human interaction in the virtual classroom. In 
this chapter, learn from Dr Fun Man Fung as he 
shares his research on using the Community of 
Inquiry framework to design engaging online 
lessons, and how these principles can be applied 
in all contexts of filmed distance learning classes.

2

Learning Points:
• Understand the three core pillars 

of the Community of Inquiry 
framework and how to use it 
to create meaningful learning 
experiences for your students

• Learn how to record and create 
an engaging online lesson

• Understand how these core 
principles can be implemented 
using Microsoft’s Education Suite

What do you think are the essential components 
for creating an engaging remote lesson?

Food for 
Thought

Flip to the end of the chapter for our perspective!
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Used by educators around the world, this 
framework encourages active questioning and 
collaboration with peers and/or teachers, and can 
be useful in deepening students’ understanding of 
the content and developing critical thinking.  

Reminder
Promotion of critical thinking is dependent on the students’ ability 
to question and engage in dialogues with their teachers, who are 
in a position of authority. Students must feel safe in the learning 
environment to question without the fear of negative evaluation.

Increasing teaching presence in 
online teaching

When the Chemistry teaching team at the 
National University of Singapore pivoted to remote 
teaching, Dr Fung and his team used the CoI 
framework and inspiration from news reporting 
studios to create a unique virtual classroom. 
The CoI framework was applied in teaching two 
courses: CM1121 (Organic Chemistry 1) and CM3261 
(Environmental Chemistry). Try out some of his tips 
and tricks to improve delivery and engagement in 
your online lessons!

External 
microphone

Teaching 
Assistant

Stand while 
teaching

Camera at 
eye level

External
display

External
camera

Use an external camera to film yourself and your co-teachers from 
a wider angle, instead of using the webcam of a laptop. This allows 
students to see all teaching faculty in a single frame and capture their 
interactions.

Position the camera in front of the external monitor at your eye-level.  
This allows you to look ahead at the students, instead of looking down at 
your laptop or notes.

Use an external microphone to record the session. Using external 
microphones minimises background noise so you don’t have to raise your 
voice to be heard.

Place an external display reflecting the recording in front of you. 
The screen can be connected to the laptop of a Teaching Assistant (TA), 
to reflect what the students will be seeing. This can help you moderate 
your lesson delivery.

Stand during class! This helps you express yourself better using your 
hands and body language. Even if the camera only captures your head and 
shoulders, students can pick up on your body movement and understand 
implicit messages. Standing to teach also gives you better energy.

If possible, have a TA to support your session by taking care of technical 
issues, placing students in breakout groups and providing real-time 
summaries of questions and discussions in the group chats. They can 
acknowledge questions from students and are responsible for time 
management.

SCAN OR CLICK 
TO LEARN 

More about the 
CoI Framework 

SCAN OR CLICK 
TO LEARN 

An introduction 
to the COI 
framework 
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Active learning is achieved when students reflect upon and exchange ideas with 
their peers. In remote classrooms, this can be achieved using activities such as:

• Group discussions
• Case studies
• Hands-on activities

As Dr Fung and his team transitioned to online lessons, they sought to use digital 
tools to preserve group discussions and facilitate communication between 
students so that active learning happened within the remote classroom:

Increasing social presence in remote classrooms: 
Achieving active learning and engagement 

Classroom Zoom

Asking questions live 
in the classroom 

Group discussions with 
cluster seating arrangement 

Group discussions 
with physical whiteboard 

Using Miroboard
for collaborative learning

Using Zoom breakout rooms 
for small-group discussions

Using Poll Everywhere 
for live quizzes and polls

Active learning refers to teaching strategies that engage students to 
actively participate in their learning during lessons with the faculty.

 
Adapted from: Beatrice Jia Min Ng, Jia Yi Han, Yongbeom Kim, Kenzo Aki Togo, Jia Ying Chew, Yulin Lam, and 
Fun Man Fung (2022). Supporting social and learning presence in the revised Community of Inquiry framework 
for hybrid learning. Journal of Chemical Education, 99(2): 708–714. https://pubs.acs.org/doi/10.1021/acs.
jchemed.1c00842

  

Team teaching for effective teaching

As pandemic restrictions tightened and Singapore experienced 
semi-lockdown measures, the teaching team could no longer meet 
in person to film lectures. Even so, that did not stop them from 
teaching effectively as a team:

• Teaching faculty regularly met online and before every class, to 
discuss and plan the next lesson. 

• For each class, the team appointed a lead instructor and a 
supporting team member. The lead instructor would lead the 
session and share their screen on Zoom. They would periodically 
pass the time over to the supporting team member for their input.

• TAs continued to respond to student queries in the chatbox.

A highlight of the Chemistry team’s lesson delivery was their unique 
way of team teaching. Team teaching grants students exposure to 
multiple perspectives on a subject matter, and encourages students 
to critically evaluate each perspective. Everyone on the teaching 
team contributed their knowledge and opinions on subjects. Guest 
lecturers were also invited to provide their industry expertise.
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Combining it all:  
Using Zoom chat functions

  I find the Zoom classes more engaging 
mainly because there is a chatbox for 
students and the TAs to interact and clarify 
any questions. It’s more efficient. With a 
large group and class setting, it is difficult 
to attend to many students at once and I 
think Zoom allows the pooling of queries 
and ideas in one location which makes it so 
much more convenient.

-  Feedback from a student

“

Due to a lack of visual cues, Dr Fung and his team were unsure if their 
students really understood the lesson. To combat this problem, the teaching 
team made use of the chatbox in Zoom to bridge communication between 
faculty, TAs and students. 

Teaching faculty actively encouraged students to ask questions and 
clarify doubts through the chatbox or by raising their hand and sharing 
their questions live with the class. 

TAs moderated the chats and would inform the faculty when there 
were many similar questions. Dr Fung and his team observed that more 
questions were asked in the chatbox than in a regular physical session! 

These student-generated questions were also helpful in informing the 
faculty of the content. Pausing and listening to students’ questions is 
especially crucial for synchronous online teaching because it allows students 
to reflect and form a deeper understanding of the content.

SCAN/CLICK  
TO LEARN 

More about 
Miroboard 

SCAN/CLICK  
TO LEARN 

How to use 
Miroboard for 
your class 

To facilitate group discussions, the team used the breakout room function in Zoom.

The teaching team was pleased to observe that students engaged in lively 
discussions in their breakout rooms, and the use of Miroboard facilitated 
enthusiastic sharing of ideas that facilitated active learning.

Increasing social and cognitive presence in classrooms: 
Using Zoom breakout rooms

Before class, students were pre-assigned breakout 
rooms. Each room was also assigned a teacher or TA 
to facilitate discussions.

During the breakout session, students were requested 
to unmute their microphones and share their opinions 
on a case study. Each room also had an assigned 
student leader to lead the discussion and take notes.

Group leaders were also asked to share key points of 
their discussion using Miroboard, a virtual whiteboard 
application.

2

1

3
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        Try it out! 
1. How can you adapt your teaching set-up to increase your online teaching presence?

2. How do your students respond to questions in Zoom? Are they more responsive 
than in a physical class?

 
Chapter 2.1 adapted from: 
Hui Ru Tan, Wei Heng Chng, Christian Chonardo, Magdeline Tao Tao Ng, and Fun Man Fung (2020). How 
chemists achieve active learning online during the COVID-19 pandemic: Using the Community of Inquiry (CoI) 
framework to support remote teaching. Journal of Chemical Education 2020, 97(9), 2512–2518. DOI: 10.1021/acs.
jchemed.0c00541

Fun Man Fung and Yulin Lam (2020). How COVID-19 disrupted our “flipped” freshman Organic Chemistry 
course: Insights gained from Singapore. Journal of Chemical Education, 97(9): 2573-2580. https://pubs.acs.org/
doi/10.1021/acs.jchemed.0c00590

Beatrice Jia Min Ng, Jia Yi Han, Yongbeom Kim, Kenzo Aki Togo, Jia Ying Chew, Yulin Lam, and Fun Man Fung 
(2022). Supporting social and learning presence in the revised Community of Inquiry framework for hybrid 
learning. Journal of Chemical Education, 99(2): 708–714. https://pubs.acs.org/doi/10.1021/acs.jchemed.1c00842

 

Using these tools and  functions, the Chemistry team at NUS were 
able to ensure the three key elements of the CoI framework were 
present in the remote classroom:

• Highlighting social presence: The sharing of ideas during 
group discussions and questions asked on the Zoom chat 
provided opportunities for students to communicate and 
connect with one another.

• Highlighting cognitive presence: Case studies that were 
discussed during breakout room sessions encouraged 
students to reflect and gain a deeper understanding of the 
course materials.

• Highlighting teaching presence: TAs and faculty were present 
in each breakout room to ensure discussions were on track.

??
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INSTITUTIONAL PROFILE

National University 
of Singapore

Singapore 

University

3. How can you retain at least one feature of online classes even when you return to 
physical classrooms?

This initial 
connection makes 
students feel 
more comfortable 
asking questions 
and offering 
comments during 
class using the 
chat functions.

1.Strengthen student-teacher interaction

When students and teachers are physically distant, 
it is important to create social connection. Dr Fung 
does this by:

• Using the chat function to ask students how they are 
doing while waiting for class to start

• Orienting students to the course structure and 
requirements during the first session

• Optimising the teaching team’s communication 
techniques, which includes ensuring high-quality sound, 
video and lightning.

2.2

A three-pronged human 
approach to designing remote 
lessons
Dr Fun Man Fung

From his experience using the CoI framework to 
design his remote lessons, Dr Fung now shares his 
three-pronged approach for designing engaging 
remote lessons.

Strengthen
Student-Teacher 

Interaction

1
Plan 

Checkpoints 
with 

Live Responses

2

3
Utilise

Student-Student 
Interaction

Tried it out? 
Share your reflections and 
classroom implementation with 
fellow educators! Join in the 
conversation and connect with the 
education community in our social 
learning group, Teaching, Leading, 
Learning on Facebook.

SCAN/CLICK  
TO JOIN

Teaching, 
Leading, 
Learning 
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3. Utilise student interaction

In chapter 2.1, Dr Fung shared how teachers can use the breakout room and 
chatbox functions in Zoom to create more engaging and fruitful lessons. Here, he 
shares how these functions can also be used to facilitate interactions amongst 
students with the following tips:

Provide ice-breaker exercises at the start of each group session to 
allow students to introduce themselves to one another

By using effective teaching techniques and available online tools, educators 
can deliver engaging lessons while achieving meaningful interactions among 
the teaching team and students. Teachers need to invest time in every 
breakout room to check in with them, and facilitate group discussions, 
but not replace the student team leader of the session. Although it will 
take time to explore and expand on the various methods to make online 
learning more engaging for students, it is worth the investment.

Rotate group leaders so every student has a role to play

Allow students to select their own group mates, if possible 

Keep breakout room sizes between five and seven members as 
an optimal number; anything more than nine or less than four is 
unlikely to work well

Encourage students to unmute their microphones and share their 
screens so that they can discuss more efficiently with their peers

 

Chapter 2.2 adapted from: 
Fun Man Fung, Magdeline Tao Tao Ng, and Robert K. Kamei (2020, June 10). How to create online learning 
amid COVID-10 pandemic: Lessons from Singapore. https://theconversation.com/how-to-create-
engaging-online-learning-amid-covid-19- pandemic-lessons-from-singapore-138979 

Fun Man Fung, Wei Heng Chng, Hui Ru Tan, and Magdeline Tao Tao Ng (2020). Sustaining active learning in 
virtual classroom. Chemistry International, 42(3), 6–7. https://doi.org/10.1515/ci-2020-0303

 

SCAN/CLICK TO LEARN 

Poll Everywhere: 
10 active learning 
strategies that 
connect teachers 
with students 

2. Plan regular checkpoints with live student responses

Real-time responses are valuable to check-in with students’ understanding as the 
class moves along. Live responses can help teachers tailor subsequent lessons to 
suit the pace and level of students’ understanding, as well as keep them engaged in 
the online lesson.

Some digital tools that facilitate real-time feedback are:

• Poll Everywhere 
• Mentimeter
• Kahoot!
• Pigeonhole Live

Students are typically shy or reluctant to volunteer answers in physical classes. 
However, they are more receptive to online polling systems, which allows for 
anonymous answers. These tools also allow the educator to hear from the entire 
class, which is useful to gain student feedback and increase engagement with 
the subject.

Screenshot of Kahoot!

Flip to chapter 5.3 to see how Mentimeter & Poll Everywhere can be used as 
micro-assessment tools!
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Creating mini recording studios in school

The Distance Learning Program 365 introduced by the 
Regional Education Office of Sinjai was the region’s 
official online learning curriculum for the academic 
year of 2020/21. Every school in the region had the 
same schedule, with lessons across all grades being 
broadcasted at the same time through Microsoft Teams 
Live. The sessions are also recorded and uploaded to 
the school’s Learning Management System (LMS), so 
students who could not attend the live lessons could 
watch them when they have access to mobile devices. 

Teachers across the region collaborated and took turns to create lessons suitable 
for live broadcast. With Microsoft Education Suite at their disposal, teachers could 
set up basic recording studios at their schools to broadcast lessons to the entire 
Sinjai region.

With the use of Microsoft Education Suite, teachers in Sinjai were empowered to 
create and broadcast lessons for students in their region using localised contexts 
and pedagogies, instead of relying on external resources.

When filming a classroom during hybrid lessons, a broader classroom view with 
classmates was shown on live stream — rather than just the teacher’s face — 
to recreate the classroom experience for those watching from home.

A live lesson being filmed with a teacher’s phone in Sinjai, Indonesia

Recall Dr Fung’s core 
principles for creating an 
engaging remote teaching 
set-up in chapter 2.1. 
How are the teachers in 
Sinjai demonstrating these 
principles in their filming of 
remote classes?

2.3

Empowering instructors and  
IT staff in Sinjai, Indonesia
Mr Obert Hoseanto

Sinjai is a remote area in South Sulawesi Province 
in Indonesia, with low connectivity both online and 
offline — many places cannot be reached by car or 
proper footpaths, and internet speeds are often slow 
and spotty. Microsoft has partnered the Regional 
Education Office in Sinjai to provide schools in the 
region with Microsoft Tools to continue education 
through the pandemic.

Schools in Sinjai faced different challenges and health 
restrictions, with some in certain areas able to move 
back to in-person classes earlier than others. In such 
cases of hybrid learning, teachers would hold in-
person classes with half of their students, while live 
streaming the lessons using Microsoft applications on 
simple mobile devices they have on hand.

People crossing a river to access schools in Sinjai A teacher in Sinjai teaches his student

INSTITUTIONAL PROFILE

PT Microsoft 
Indonesia

Indonesia 

Educational 
technology company

>100,000 schools 
served

>30 million students, 
>1 million  
teachers served
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Technology is just a 
tool. Humans make 
it meaningful. It is 
how they open their 
horizons and be 
innovative. Digital 
transformation is 
about the human, 
not the technology.

— Mr Obert Hoseanto, Learning and 
Skills Specialist, Microsoft Indonesia

“

What do you think are the 
essential components 
for creating an engaging 
remote lesson?

Now that you’ve read the chapter, here’s our perspective!

1. Student-student engagement

2. Student-teacher engagement

3. Creating live checkpoints as fun activities for students to show 
their understanding of course materials

What did you come up with? Were they similar?

Food for 
Thought

Jot down your thoughts!

Lessons created for the Sinjai region being broadcast over 
Microsoft Teams Live
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3.1

Asynchronous materials and 
the flipped classroom
Mr Ramon B. Cristobal

SCAN/CLICK TO  
LEARN MORE 

A flipped classroom is a form of learning where 
students are introduced to content outside of 
lesson time, and practise working through it at 
school. This is a flipped model of the more common 
practice of teachers teaching new content during 
class, and students working on exercises at home. 

Asynchronous learning is not an entirely new 
idea. Over the last decade, there have been many 
discussions about implementing asynchronous 
learning effectively, particularly using the concept 
of flipped classrooms. This idea has been further 
explored as a viable model of home-based learning 
during pandemic-induced school closures.

MANAGING 
ASYNCHRONOUS 
TEACHING AND 
LEARNING MATERIALS
With limited interactivity and time with students, 
educators now require greater creativity and 
experimentation when crafting effective and 
interactive asynchronous materials. In this chapter, 
we look at how some educators have successfully 
crafted effective asynchronous learning materials 
that excite and empower students to learn 
independently, while addressing common concerns 
about assessing students during this modality.

3

Learning Points:
• Understand features of effective 

asynchronous learning materials
• Get ideas to create interactive 

asynchronous learning materials 
with basic tools

• Learn how teachers and school 
administrators can collaborate 
to drive innovation in their 
schools

What is an exciting asynchronous lesson activity 
you can think of? Why do you find it interesting 
and engaging?

Food for 
Thought

Flip to the end of the chapter for our perspective!
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Through experimentation, Ramon and his colleagues found that efficient ALMs 
promote the following characteristics: 

6  Discovery and conjecturing
Knowledge becomes more meaningful when students are guided to 
unearth solutions for themselves. As they interact with scaffolded 
instructional materials, learners develop competence and find the joy 
in discovering meaning while contextualising their findings in personal 
experiences. 

1   Increased interactivity
Even simple applications like PowerPoint 
presentations can be transformed into more 
meaningful and engaging learning experiences 
by including interactive buttons and navigation 
features using triggers. 

2  Varied experiences
Online platforms such as Scratch offer user-friendly and free development 
of simple applications. They provide opportunities for teachers to create 
web-based games using easily understood programming.

3  Shared learning
Common platforms such as Google Slides, Padlet or Jamboard can 
be used as virtual bulletin boards where students can collaboratively 
engage the learning content. Through such activities, learners are able 
to generate meaning at their own level and verify this using the vast 
resources available online. 

  Creative thinking
Instead of providing formats or prototypes for students to follow, 
students can better maximise their imagination and originality if they are 
allowed to choose the media where they present their output. You’d be 
surprised at how innovative your students actually are!

5  Problem solving
As a life skill that cuts across disciplines, finding solutions to non-routine 
or real-life problems must be a critical part of any subject. Such exercises 
train their mental faculties; these also hone their ingenuity, resilience 
and grit.

Flip to Chapter 5.2 to 
learn more about how 
to create interactive 
learning materials 
using PowerPoint! 

In areas where it is common for families to share a device and areas 
with unstable or slow internet connectivity, we need to re-imagine 
our idea of asynchronous learning, and ask:

Are we using asynchronous learning time productively?

• What activities are we giving our students? 

• Are we having students make use of their time 
away from teachers wisely? 

• How do we decide which subjects 
to prioritise?

What and how much can we entrust to our students to 
learn by themselves?

• What tasks are students capable of doing on 
their own, and what tasks need greater teacher 
supervision? 

• Are students able to practise exercises on their 
own, especially for problem-based subjects like 
Mathematics? 

• How do we also consider balancing studying with 
family time to ensure mental well-being, as both 
now take place in the home?

How can asynchronous learning materials (ALMs) go 
beyond simple reading and watching, and how can they 
benefit students?

• How else can we engage our students other 
than just assigning them links to YouTube 
videos and assigning book pages to read and 
answer? 

• How do we make our ALMs more engaging?

40 41



INSTITUTIONAL PROFILE

Ateneo Junior  
High School

Quezon City, NCR, 
Philippines 

Private Junior High 
School, Grades 7-10

2,000 students

200 teachers

3.2

Creating asynchronous 
learning materials with 
Google tools
Mr Ramon B. Cristobal

Now that we’ve understood the basic guiding 
principles of crafting engaging ALMs, here are four 
ways Ramon and his team put them into action!

1. Encouraging collaborative learning 

Explore creating a shared learning environment, even 
in an asynchronous modality. Ramon and his team 
crafted exercises on Google Slides where students 
were introduced to a topic, and could freely and 
actively explore that topic by themselves. 

In the example below, they provided students with 
initial materials to get them started and encouraged 
them to find answers on the web. They were expected 
to source for information to complete the worksheets 
given to them. Students also had to fill in the slides to 
create explanations for their assigned topics, as a way 
of showing their understanding.

Screenshot of Google Slides used for a Mathematics class

Providing opportunities for students to learn by themselves not 
only increases their understanding of content, but also helps build 
necessary skills and attitudes such as self-discipline, analysis skills and 
a passion for learning and exploration. 

SCAN/CLICK  
TO LEARN 

Six scaffolding 
strategies to 
use with your 
students 

SCAN/CLICK  
TO EXPLORE 

Teaching 
effectively, 
guiding students 
& scaffolding 

   Tips:
• Be positive: with some effort, the learning competencies prescribed 

by the curriculum can be learned by the students, whatever the 
modality

• Scour the web for free resources, sites and online platforms that 
provide fun, interactive or gamified learning experiences

• Craft scaffolding questions that elicit reflective thinking among 
students rather than those that require them to follow pre-
determined procedures

• Include all specific elements, from the lesson objectives down to a 
meaningful synthesis of discussed topics; this can be done by the 
students after the lesson

• Assess students with tools that are open-ended and promote 
critical-thinking and developing meaningful insight

7  Developing insight
When a task goes beyond merely scraping the surfaces of otherwise rich 
content, we are providing our learners with the chance to develop a much 
deeper understanding of the content, and training them to sift through 
information and to seek facts while recognising and correcting mistruths. 
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3. Encouraging problem solving

Ramon and his team pride themselves on training students to be good 
problem solvers, and the educators regularly came up with non-routine 
problem-solving tasks for students. From before the pandemic, they were 
using Count von Count of Sesame Street as their mascot. They translated this 
tradition to a virtual environment by creating these problems on Google Sites. 
Students can enter their answers, and the winners would be revealed some 
time later. By turning problem solving into a fun tournament, Ramon and his 
team saw high participation from their students every week. Such a method is 
a simple yet effective way of engaging students and keeping them on track!

Screenshots of Ateneo Junior High School’s “Problem of the Night” tournament question

2. Discovery and conjecture  

Another way teachers can create asynchronous exercises is to focus on 
having students discover information and make conjectures, rather than 
providing them directly with the answers. In the example below, Ramon and 
his team used Google Slides to create a simple template for students to try 
out different permutations of numbers, exploring mathematical concepts on 
their own. This is a refreshing change from usual classroom set-ups where 
teachers dictate concepts and have students copy them down. Ramon has 
seen how these self-discovery activities helped his students gain a deeper 
understanding of the concepts.

Screenshot of a mathematical problem template created on Google Slides
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Teamwork in teaching

As the case with all digital tools, teachers need to remember that these tools 
are only a means to deliver content, and that the wisdom and experience 
of teachers cannot be substituted by technology. The key to engaging 
technology in remote teaching is to do so collaboratively. More experienced but 
technologically challenged teachers may craft learning materials, while tech-
savvy teachers may contribute ideas on converting these lessons into digital 
formats.

School administrators and leaders, too, have a part to play. Though turning this 
into a departmental effort may seem challenging, effective initiatives often 
begin with a simple idea, advocated by people on the ground. The key would 
be for teachers to start small by trying out some exercises in the class, and 
slowly build the case for school administrators to support new departmental 
practices.

 Teachers 

Keep an open mind and be willing to learn and source for 
tutorials and materials online

Begin with clear objectives and be bold in exploring 
different options to teach a lesson

Start small! Try out small exercises in your class

Document the stages of implementation to share learning 
points with your teammates and help administrators 
understand how your initiatives benefit students 

 School administrators 

Be open to and encourage innovations while staying 
true to tried-and-tested practices

Provide regular professional development opportunities 
and support for your teachers 

Establish networks and communities of practice with 
other schools to learn from one another

4. Developing insight

As much as possible, design materials that help students gain insight on topics. 
In this example, Ramon and his team made a Google Slide exercise using 
mathematical concepts to explain real-world issues. Here, they included links to 
external factual resources on COVID-19 vaccines. When the students had engaged 
with the learning materials, they used their understanding on the features of the 
vaccines to complete the Venn diagram exercise.

Screenshot of a Venn diagram exercise created on Google Slides

“

SCAN/CLICK TO LEARN

How to teach remotely with a 
Google Slides hyperdoc 

In using various modalities and platforms, it is very 
easy to get lost in the excitement of learning and trying 
something new in your classroom. Let’s remember that 
these technologies and initiatives are only a means to 
an end, and that our curricular goals for our learners 
should still be at the centre of all our collective action.  

 — Mr Ramon B. Cristobal, Mathematics Teacher, Ateneo Junior High School, Philippines
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3.3

Discussion Points:  
Monitoring students and the value of learning

Qn: How do you monitor students’ learning during 
asynchronous lessons? How can teachers trust that 
asynchronous assignments were completed by 
students themselves? 

Dr Beverly T. Mangulabnan
Education Program Supervisor, Schools Division of 
Nueva Ecija, Philippines

From my experience, I have witnessed cheating 
happen because students and their parents 
want to get high grades. While it is important 
to set consequences for cheating, teachers 
should also reassure students and parents that 
students’ understanding of learning materials 
is what’s most important. In the Philippines, 
we have also temporarily halted all rankings 
of honoured pupils and students. In this way, 
we hope that students feel more incentivised 
to focus on their learning instead of attaining 
high scores. 

        Try it out! 
Create a quiz or prompt using Google Sites to encourage students to apply what 
they have learnt. How can you use the tips and tools in this chapter to make your 
prompt interactive?
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Jot down your thoughts!

What is an exciting 
asynchronous lesson 
activity you can think 
of? Why do you find it 
interesting and engaging?

Now that you’ve read the chapter, here’s our perspective!

Create exercises on Google Slides that allow students to experiment 
and explore, in order to learn concepts. This not only makes the 
activity fun for the student, but it encourages them to discover 
answers for themselves, which promotes a deeper understanding 
and ownership of the knowledge gained. 

What did you come up with? Were they similar?

Food for 
Thought

Mr Angelo A. Unay
School Head, Cayetano Topacio Elementary School, 
Philippines

If we notice students are not submitting assignments 
on time, we will conduct a house visit to ensure the 
student is not falling behind. Teachers re-deliver the 
learning materials and validate on the spot whether 
students are grasping learning outcomes. This 
way, teachers check whether students have been 
completing asynchronous assignments on their own. 

Another method of checking students’ understanding 
from asynchronous learning is to ask parents to 
send pictures or videos of their child working 
on the modules. It is helpful as well to conduct a 
parents’ orientation to emphasise the importance 
of academic integrity during remote learning, and 
share practical ways they can help their child as 
alternatives to finishing their homework for them. 

Mr Ramon B. Cristobal
Mathematics Teacher, Ateneo Junior High School, 
Philippines

As educators, we can ask: how can we craft 
scaffolded learning materials, so students are guided 
to discover the right answers for themselves? I 
believe that it is more valuable to teach students to 
be responsible for their learning, rather than find 
ways to monitor their participation in asynchronous 
activities. When students understand the value 
of accomplishing tasks without being constantly 
observed, they succeed not only in meeting course 
demands, but in gaining the life-long values of 
proactivity, accountability and diligence.
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RETHINKING 
ASSESSMENTS IN 
REMOTE LEARNING
As students and teachers face challenges in 
adapting to remote learning modalities, we need to 
rethink how assessments feature in our teaching. 
In this chapter, we look at why it is important to 
shift from assessing for grades to assessing for 
learning, and the different forms assessments can 
take for different remote learning modalities.

Learning Points:
• U n d e r s t a n d  h o w  y o u 

can shift to assessing for 
understanding, and why this is 
beneficial

• Explore commonly asked 
questions about remote 
assessments and learn from 
an experienced educator’s 
perspective

How can you change your assessment formats to 
help students learn better?

Food for 
Thought

Flip to the end of the chapter for our perspective!

4
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Kuala Lumpur, 
Malaysia

Education service 
provider

188,098 students, 
6,930 teachers, 
1,080 school  
leaders served

49 staff

Assessment for Learning (AFL) is an approach to 
teaching and learning that creates feedback, which is then 
used to improve students’ performance. Students become 
more involved in the learning process and from this gain 
confidence in what they are expected to learn and to what 
standard.
 — FROM CAMBRIDGE ASSESSMENTS 

SCAN/CLICK TO 
LEARN MORE 

4.1

Assessments for learning
Ms Thulasi Vikneswaran

Before remote learning, there was a huge emphasis 
on students’ grades as a measure of how well they 
have learnt. With the many difficulties that teachers 
and students face during remote learning, however, 
assessments have become a more complex issue 
as teachers grapple with making assessments 
fair while making sure students are keeping up 
with their learning. We have to think about how 
we can treat assessments during such a modality, 
particularly when:

Teachers and policymakers had remained focused 
on assessing for grades, when classes should instead 
focus on a child’s learning progress especially in 
the home. Schools have to rethink the method and 
purpose of assessments, as we shift from a grading 
mentality to assessing for learning progress.

• Many teachers lack the technological literacy to 
conduct online classes and struggle to teach

• Many students face connectivity and technical 
issues, and struggle to attend lessons and keep up

INSTITUTIONAL PROFILE

LeapEd Services 
Sdn. Bhd.

Bright Ideas

Bright Ideas provide simple solutions for school leaders, teachers and parents 
to support the development of online and offline lessons and activities 
at home.  All the resources from Bright Ideas are available online for free, 
in both English and Bahasa Melayu, specially developed with school leaders, 
teachers and parents in mind. These open-access resources also provide 
parents with the support they need to understand how to help their child's 
learning from home.

The focus of LeapEd during this time was to ensure children were actively 
learning while schooling from home. They developed Bright Ideas and 
PdPR Live! as responses to the current needs of teachers and students who 
were challenged by the pandemic, by providing resources such as curriculum 
standards, teaching and learning materials, and assessment examples. These 
resources are aligned with the home-based learning guide developed by the 
Ministry of Education that covers the various approaches (online, offline and 
off-site) and methods (modules, projects and others) to help teachers plan 
and implement home-based learning.

SCAN/CLICK TO LEARN

More about  
Bright Ideas and 
download free 
resources!  

 In order to rethink assessment, we first needed 
to rethink the way we teach.

—  Ms Thulasi Vikneswaran, Unit Lead (Development Unit), LeapEd Services Sdn. Bhd, Malaysia
“
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Asking questions as an assessment for 
learning strategy:

You can ask a few key questions at the end of each 
unit or chapter to prompt students into thinking 
about their learning:
• What did I learn about this topic?
• Why do I need to know this information?
• How does this relate to other topics we've studied?

PdPR Live! (Home-based teaching and learning)

PdPR Live! is a set of resources aligned to the approaches and methods of various 
remote learning modalities, providing hands-on tasks for teachers to implement 
and different types of assessments to track students’ progress. Grading rubrics are 
also provided for teachers to check for students’ understanding as they complete 
the task.

A sample of a PdPR Live! tasksheet based on a Year 4 
Primary English textbook.

LeapEd had created the tasksheet to 
match requirements of the Malaysian 
curriculum’s policies and standards, 
making it easy for teachers to meet 
national learning standards. The 
tasksheet also gives teachers guidance 
on classroom-based assessments that 
can be easily adapted for home-based 
learning. 

PdPR Live! offers alternative 
assessments for the remote classroom, 
and guides teachers and parents in 
implementing them in various remote 
learning set-ups. Most teachers have 
not been adequately equipped for 
online teaching and learning, and they 
need to be versatile, move with the 
times and maximise the advantages 
that come with the adoption and 
inclusion of technology. At the same 
time, care should be given to children 
who have limited technological access 
and digital literacy.

For students who have difficulty using 
or accessing technology for learning, 
the tasksheet provides them with 
additional tips on how they might 
tweak the activities to learn efficiently 
from home.

Sample resource from the Bright Ideas page
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  We cannot innovate if we are tied to yesterday's 
normal. Everyday proves to be a new norm in 
this day and age.

 — Ms Thulasi Vikneswaran, Unit Lead (Development Unit), LeapEd Services Sdn. Bhd, Malaysia

“

   Tips:
•   Consistency is key. Implement an activity and stick to 

it for some time, to allow students to get used to it and 
also to ensure enough time has passed for checks and 
balances. 

•  It is about progress, and not perfection! Remember 
this as students may still struggle to adjust to learning 

modalities and keep up with classes. Assess for progress 
and learning instead of focusing on numerical grades. 

•   Collaboration is important in ensuring a holistic 
solution is achieved. Work within and beyond your 
school community, and learn from other schools and 

even countries to adopt best practices.

4.2

Three questions with  
Dr Beverly T. Mangulabnan

01
How can we craft meaningful and engaging 
assessments in a print learning modality?

Dr Beverly: We can use printed paper modules to 
encourage independent study, empower students to learn 
and help them develop a sense of ownership in their own 
learning. 

One of the best ways for creating engaging assessments in 
a modular print modality is to infuse them with achievable 
performance tasks that involve game-type activities. 
These are considered fun and not “tests”, while being a 
good indicator for checking students’ knowledge and skills. 

02
Can you suggest an interactive assessment 
tool for very young learners?

B: One of the best ways of assessing young learners in 
an engaging and collaborative way is to use achievable 
performance tasks involving game-based activities. It is 
natural for children to be playful. Game-type activities 
are fun and not stressful for young children, and act as a 
good indicator of their learnt skills. Game-type activities 
have also shown to enhance learning by promoting the 
development of non-cognitive skills such as discipline, risk-
taking, collaboration and problem solving.
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03
How can we assess the learning outcomes and 
performance of students under an entirely paper-
based modality? How can we assess the quality of 
learning of non-paper based tasks when relying 
solely on remote assessments?

B: An advantage of modular instruction is more choice and self-
pacing for students, and more variety and flexibility of instructional 
materials. Teachers can try out different forms of assessments:

• If assignments are complex and have multiple parts to them, it 
is easier to break these down into smaller components so that 
teachers can assess students at different points in the learning 
process and provide feedback. 

• Provide students with clear and detailed rubrics to accurately 
communicate expectations for student performance. 

• When assessing performance outputs and online assessments 
are impossible, and in particular for subjects like music or science 
experiments, having video recordings of student performances is 
a great option. 

• If the subjects assessed are highly technical, consider using 
ungraded, self-check quizzes as a formative assessment to check 
for students’ learning ahead of time, and determine whether 
teaching strategies should be altered. 

• Self and peer assessments can also be used to improve student 
learning experiences and build community.

4.3

Discussion Points:  
Changing assessments for learning

Qn: How can educators change their assessment formats to 
help students learn better? 

Dr Beverly T. Mangulabnan
Education Program Supervisor, Schools 
Division of Nueva Ecija, Philippines

Bite-sized assessments are useful to test for student 
understanding without resorting to high-stakes examinations. 
Teachers need to provide a schedule for the submission 
of assignments so that students know they are being held 
accountable and guided in their progress. Giving learners 
frequent feedback and encouraging reflection is one way of 
ensuring students feel supported and motivated enough to 
complete assignments. The role of assessment, feedback and 
mentoring is especially critical in helping students improve.

Ms Thulasi Vikneswaran
Unit Lead (Development Unit), LeapEd Services Sdn. Bhd, Malaysia

Assessments should be diversified and used for learning, instead 
of being used to judge learning. Give students other activities 
that add up to their grading at various points in their learning 
journey, such as hands-on activities and projects, in addition to 
regular tests. This will diversify data points, ease their stress, and 
give teachers a more holistic and authentic outlook of students’ 
understanding and progress.

We also gave out assessments ahead of time, in bite-sized chunks 
so students and their families know what to expect in the weeks to 
come. By working with these systems, parents gradually felt more 
at ease and shifted their focus away from grades to allowing their 
child the space to learn. These bite-sized but regular assessments 
also made teachers feel that their student outcomes were 
achievable.
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Wisdom of the crowd

Re-thinking assessment will also require re-thinking/
redesigning construct or format of assessment. 
In our practice, we veered away from so many 
multiple choice type of assessment and added more 
constructed response type of assessments.

—  Webinar participant from the Philippines

—  Webinar participant from Brunei

We should also rethink the nature of assessment 
by involving students in the assessment process as 
well. Students, through self and peer assessment, 
should also be allowed to participate in the 
assessment process under the direction of the 
teacher. When students are part of assessment 
decisions, they are more likely to see the relevance 
of it. Added to multiple assessment techniques, it 
will contribute to a more comprehensive decision-
making of students.

Some insights from fellow educators shared during the webinars!

Jot down your thoughts!

How can you change your 
assessment formats to help 
students learn better?

Now that you’ve read the chapter, here’s our perspective!

1.  Ask reflective questions rather than questions that require 
memorisation of content

2. Create hands-on activities as formative assessments

3. Include students in the assessment process, through self or peer 
assessment

What did you come up with? Were they similar?

Food for 
Thought
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Tried it out? 
Share your reflections with fellow 
educators! Join in the conversation 
on our social learning group, 
Teaching, Leading, Learning on 
Facebook.

SCAN/CLICK  
TO JOIN

Teaching, 
Leading, 
Learning 

ASSESSMENT TOOLS 
FOR REMOTE LEARNING
As remote schooling continues, a persistent 
problem teachers have is designing assessments 
suitable for their students. How do teachers 
know if students are even picking up on core 
learning competencies? In this chapter, we look 
at strategies for assessing students across all 
levels of resources, and discover how we can 
create fun and engaging assessments for both 
synchronous and asynchronous learning.

Learning Points:
• Understand different assessment 

options for low, medium and high 
technology classrooms

• Learn how to craft asynchronous 
bite-sized assessments using 
PowerPoint and Scratch

• Learn how to craft synchronous 
bite-sized assessments using 
Mentimeter and Poll Everywhere

How can you make assessments fun and 
engaging?

Food for 
Thought

Flip to the end of the chapter for our perspective!

5
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5.1

Assessment methods for 
low, medium and high 
technology classrooms
Dr Beverly T. Mangulabnan 

LOW  
TECHNOLOGY 

• Printed activities and 
assessments 

• Two-way radio 
assessments

MEDIUM 
TECHNOLOGY 

Bite-sized assessments 
through:
• SMS
• Comics
• Radio
• CDs, DVDs
• USB storage 
• Integrated 

performance tasks

HIGH  
TECHNOLOGY

• Assessments accessed 
from local online open 
resources

• Digital assessments: 
e-book, video, audio 
or image format

• Mixed formative 
assessment and 
dynamic media

Types of relevant assessment resource

DIVISION PROFILE

Schools Division 
Office of Nueva Ecija, 
Department  
of Education

Nueva Ecija,  
Philippines

Department  
of Education

300,000 
students

3 staff in the 
Learning Resource  
and Development 
Section

Given the diverse modalities distance 
learning can take, how do we assess 
whether students are learning, and how 
do we maximise the use of technology to 
assess them? In Dr Mangulabnan’s school 
division of over 300,000 students, the 
majority of her students were learning 
under the modular distance modality, while 
only 12 per cent of students were able 
to learn through online modalities. With 
this, she had to come up with a strategic 
brief on assessing learners in every 
environment:

Example of a teacher assessing a student via two-way radio

Assessing in low-technology environments

For learners with no internet connectivity or suitable digital devices, 
modular distance learning and two-way radio conversations with teachers 
are used. Teachers assess students’ performance through completed 
activities and exercises, with the guidance of parents or guardians 
at home. 

Modular distance assessments take the form of printed supplementary 
materials and assessments picked up from schools or delivered to homes. 
These include:
• Flashcards
• Pop-up books
• Comics and posters
• Creative self-evaluation questions at the end of each topic
• Multi-coloured Post-its to represent students’ level of understanding of 

each page of assignment completed 
• Learning activity sheets

In particular, learning activity sheets are useful for assessing the students’ 
learning competencies and are distributed to students on a weekly basis 
after one unit of lessons. These sheets together form the students’ 
summative assessment, where they would have completed four written 
quizzes and four performance tasks at the end of each quarter.

Two-way radio is a good way to assess learners from far-flung areas, who 
do not have any gadgets or 
internet connectivity. It can 
be used both as a method 
of instruction and also as a 
means to assess students, 
with assessments happening 
in real time. With radio-based 
assessments it is best to 
use bite-sized assessments, 
where students can be 
quizzed on their learning 
competencies each week.

66 67



Example of asynchronous assessments for performance: Two siblings film a performance 
task with the integration of different learning areas such as Music, Arts and Social Studies.

Example of asynchronous assessment: Students watch video lessons stored in USB drives, 
and complete printed assignments based on the lesson. 

Assessing in high-technology environments

Students with access to sufficient online technology can be assessed using 
synchronous class assessments. Online meeting platforms are used to administer 
tests and monitor students’ performance in real-time.

Synchronous assessments can include:

• PDF-format assessments created using an iPad/tablet or laptop or desktop 
computer, with apps such as Microsoft Word or Apple Pages, Powerpoint or 
Keynote, Excel or Numbers, and iBooks

• Teachers in the Philippines can access local online open resources from the 
Department of Education commons, where they have a ready-to-use formative 
and summative assessment app and ready-made Google Forms templates

• Online chat-based discussions
• Digital assessments (e-book, video, audio or image format, mixed formative 

assessment and dynamic media) created through the following sites and tools:
— Kotobee (kotobee.com)
— Buncee (app.edu.buncee.com)
— Thinglink (thinglink.com)
— EdPuzzle (edpuzzle.com/assessments)

Example of a synchronous assessment in a kindergarten class: the teacher asks learners 
to write their names using the whiteboard app.

Considering that a division or even a school can have learners with varying levels 
of resources, it is important to categorise learners based on their access to 
technology, and prepare relevant and suitable assessment formats.

Assessing in medium-technology environments

Students with access to medium-level technology such as television, 
radio and mobile phones, can be assessed using asynchronous class 
assessments. This type of assessments occurs over a period of time on a 
more flexible schedule. Asynchronous assessments can include: 
• Bite-sized assessments through SMS, where students can send over:

— text examples or summaries
— photo/drawing
— voice memo
— self-evaluation questions or reflection questions

• Bite-sized comics/stories
• Integrated performance tasks: Pre-recorded videos of learner’s 

performance, portfolio assessments
• Radio/TV plug-ins like CDs, DVDs and USB storage containing only 

small-sized assessments
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5.2

Designing asynchronous 
assessments on PowerPoint and 
Scratch
Mr Ramon B. Cristobal

        Share with us!
Which level of technology do your students have access to: high, medium or low? 

How have you disseminated assessments in your currently learning modality? 
Are they similar to those mentioned in this chapter?

Tried it out? 
Share your reflections and 
classroom implementation with 
fellow educators! Join in the 
conversation and connect with the 
education community in our social 
learning group, Teaching, Leading, 
Learning on Facebook.

SCAN/CLICK  
TO JOIN

Teaching, 
Leading, 
Learning 

Bite-sized assessments are useful for teachers to get 
immediate feedback on students’ understanding and 
learning outcomes without needing a big test. Creating 
and embedding bite-sized and fun assessments in your 
everyday modules is easy and Ramon shows us how to 
do this using Microsoft PowerPoint and Scratch. 

Online platforms can offer advantages like immediate 
feedback, variety in presentation and automated 
measurement. These tools can 
also be used for assessment 
for learning, providing 
instant feedback to shape 
understanding, and can be 
used to improve students’ 
performance.

INSTITUTIONAL PROFILE

Ateneo Junior 
High School

Quezon City, NCR, 
Philippines 

Private Junior High 
School, Grades 7-10

2,000 students

200 teachers

Flip to chapter 4.1 
to learn more about 
Assessments for 
Learning!

Using Microsoft PowerPoint triggers

Rather than using PowerPoint slides to merely 
deliver content to students, these slides are sent to 
the students as learning materials and homework 
that they have to engage with at their own time 
and convenience. To encourage students to engage 
with the materials, rather than browsing through 
them, Ramon and his colleagues utilised the “trigger” 
function to embed quizzes in the slides.
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 Clicking on the 
incorrect answers will 
trigger the animation 
to change to a red 
button with the words 
“try again”.

 In the example here, 
students had to click on 
one of the three yellow 
rectangular buttons, to 
select the right answer.

 Clicking on the correct 
answer will trigger the 
animation to change 
the question to the 
explanation.

1

2

3

You can trigger an animation effect to start when you click the object that 
will be animated. Triggers can be used for in-slide quizzes or as pop-ups that 
provide additional information.

SCAN/CLICK TO LEARN 

Step-by-step guides on how 
to use “triggers” in your 
PowerPoint slides 

Guide 1      |    Guide 2 

 
Scratch is a coding language and community for children, 
with a simple visual interface to allow users to create digital 
stories, games and animations. The Scratch app allows you 
to create projects without an internet connection. It is always 
free and available in more than 70 languages.

Creating challenges and games on Scratch

Masking bite-sized assessments as a challenge or a game serves as another 
way to make learning engaging for students. With no prior coding or 
programming background, Ramon and his colleagues developed educational 
games for their students using the user-friendly platform, Scratch. 

How to make 
a game on 
Scratch step-
by-step 

More about 
Scratch 

Scratch 
resources for 
educators 

SCAN/CLICK  
TO LEARN 

Utilising these features in PowerPoint ensures that the learning materials 
can be easily accessed by students, and also easily created by teachers who 
do not need to pick up a new app to create engaging assessments. 

72 73

https://www.youtube.com/watch?v=DdV_TDF7y0g
https://www.brightcarbon.com/blog/powerpoint-triggers-make-something-happen/
https://www.youtube.com/watch?v=DdV_TDF7y0g
https://www.brightcarbon.com/blog/powerpoint-triggers-make-something-happen/
https://www.brightcarbon.com/blog/powerpoint-triggers-make-something-happen/
https://junilearning.com/blog/coding-projects/how-to-make-a-scratch-game-step-by-step/
https://scratch.mit.edu/
https://junilearning.com/blog/coding-projects/how-to-make-a-scratch-game-step-by-step/
https://scratch.mit.edu/
https://sip.scratch.mit.edu/
https://sip.scratch.mit.edu/


5.3

Using live polls for 
assessments
Mr Ryan Rizal D. Balandra

INSTITUTIONAL PROFILE

NationalHigh  
Jakarta School

Jakarta,  
Indonesia 

International/Private 
School (Piaget School)

542 students

79 teachers
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In the example below, Ramon and colleagues developed a fun game to test their 
students’ knowledge of algebra. The students can key in their names, and the 
virtual assistant “Gello” will walk them through a series of questions. There are 
also time and score trackers to make the quiz fun and competitive.

Ramon has shown that creating fun and interactive materials to assess students’ 
learning can be easy and achievable. There are many free tools, tutorials and 
resources available on the Internet for educators to use. With a learning mindset 
and some perseverance, you can create your own interactive materials too!

As a high school Biology teacher, Ryan wants to 
assess students’ understanding in certain topics, 
without students even knowing they are being 
assessed. In his classes, Ryan similarly creates 
bite-sized engaging assessments for learning, 
using live polling apps Poll Everywhere and 
Mentimeter.

Using Mentimeter

Before developing his own summative tests, 
Ryan uses Mentimeter to create varied polls 
that let him gauge students’ prior knowledge 
on a topic. The polls also serve as a review of 
the effectiveness of his teaching, and help him 
to tweak his subsequent lessons to ensure that 
students are adequately learning and prepared 
for their tests.

Some of Ryan’s favourite question types are:

• MCQ — for content-based questions 

• Type answer — short response 
for content based questions 

• Word cloud — to scaffold and 
correct misconceptions 

• Scale — to check for students’ personal 
understanding of the topic 

• Leaderboard — to increase 
motivation and competition
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To gauge students’ understanding of a topic, Ryan uses a variety of question 
types. Students are able to express which are their strongest topics and which 
topics they need more help in. From there, Ryan could revise his lessons and 
assessments based on the most popular responses, to ensure that his students 
are learning adequately and assessed fairly. 

Although the various features fulfil the same purpose, using different formats 
to gauge students’ understanding of the various topics can inject fun and 
excitement in the lessons, while helping teachers keep track of their students’ 
learning progress.

Example of a word cloud used in Ryan’s class

Example of a scale question used in Ryan’s class

SCAN/CLICK  
TO LEARN 

Mentimeter 
for teachers: 
A beginners' 
guide 

SCAN/CLICK  
TO LEARN 

What is 
Mentimeter and 
how can it be used 
for teaching? 

  There is definitely so much potential for incorporating 
more gamification if there is full technology integration in 
the classroom. There is also an opportunity for learning 
to be tailored to students’ rate of progress with technology 
unlike in a typical classroom where a teacher can only 
carry out differentiated learning for a few levels at best.

 — Ms Rachael Francis, Chief Executive Officer, MYReaders, Malaysia —

“

Using Poll Everywhere

Ryan also used Poll Everywhere to create engaging activities for 
students, which allowed him to instantly export over to his learning 
management system. They have a variety of functions such as multiple 
choice questions, word clouds, surveys, even donut charts and maps for 
Geography teachers. 

Some of Ryan’s favourite question types are:
• Ice breaker — to introduce the lesson (trivia) 
• Emotion — to check for students personal understanding of the topic 
• Competition — to increase motivation and competition

Example of the various features in Poll Everywhere

Ryan utilises the multiple choice option to create simple quizzes 
throughout his lessons.
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   Tip:

 When crafting bite-sized assessments, 
consider the 3Es:

 Explore different ways to assess learning

 Engage students in your assessments for 
meaningful learning

 Emote and encourage students to share 
their emotions in how they understand 
a topic

He also makes use of the emotions scale to understand how far students 
grasp a topic.

Based on these checks in understanding, Ryan can create graded assessments for 
his students that meet them at their level of knowledge and understand better 
where they need extra clarification. This ensures students don’t feel overwhelmed 
by graded assessments and both teachers and students can work together to 
ensure authentic learning is happening, instead of stressing over grades.

SCAN/CLICK TO LEARN

Poll Everywhere 
instructor’s guide 

        Try it out! 
How can you incorporate bite-sized assessments into your lessons to check for 
understanding? Select a tool that may be most suitable for your classroom and 
create a fun activity that creates excitement while assessing students’ learning.
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Jot down your thoughts!

How can you make 
assessments fun and 
engaging?

Now that you’ve read the chapter, here’s our perspective!

1. Task students to submit projects or videos that demonstrate key 
learning competencies

2. Include elements of competition, including having a live leader 
board for synchronous learning

3. Encourage students to share their emotions in how they 
understand a topic

What did you come up with? Were they similar?

Food for 
Thought
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6.1

Involving parents and 
volunteers in the solution
Ms Rachael Francis

When Malaysia entered a lockdown and the team could 
not hold in-person remedial sessions, it was one of 
MYReaders’ volunteer tutors who raised the idea of 
continuing sessions through an online learning platform. 
To identify whether holding classes online was viable, 
the team contacted parents to understand which 
communication platform was most accessible for them 
and landed on WhatsApp — a popular messenger app in 
Malaysia.

The survey discovered that many families had at least 
one mobile phone with prepaid internet data, and both 
parents and volunteer tutors confirmed that WhatsApp 
classes were a viable solution for the students. Just a 
week after the idea was conceived, the team got to work 
implementing WhatsApp classes!

   Design solutions 
with the 
community. 
Having the 
volunteers and 
the parents 
be part of 
consultations 
was really 
helpful.

— Ms Rachael Francis, Chief 
Executive Officer, MYReaders, 
Malaysia

“

THE COMMUNITY  
AS CO-EDUCATORS
As educators continue to find creative ways of 
teaching and learning remotely, it is clear that 
sustainable solutions originate from and need 
the support of the larger community. Teachers, 
parents and community members need to be closely 
involved in teaching and supporting students. In 
this chapter, we look at successful ways educators 
have included parents and members of the public 
in the conversation and solution, while addressing 
concerns about students who drop out of school 
during this time.

Learning Points:
• Learn how successful remote 

learning models involve 
parents and volunteers as key 
stakeholders

• Learn how teachers and 
parents can provide an 
appropriate environment for 
students to learn remotely

• Explore educators’ perspectives 
on encouraging students to 
continue education during 
this time

How can you encourage parents to be more 
actively involved in their children’s learning?

Food for 
Thought

Flip to the end of the chapter for our perspective!

6 INSTITUTIONAL PROFILE

MYReaders

Kuala Lumpur, 
Malaysia

Non-profit  
organisation

726 students, 
242 households 
served

210 volunteers,  
5 staff
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Volunteer tutors and their journey

The volunteer tutors were not experienced teachers and tutors, but 
instead, ordinary members of the community with the extraordinary 
mission of ensuring that students can continue to learn in the pandemic. 
To equip them with the skills to tutor the students, MYReaders provided 
the volunteers with continuous support:

Involving parents in the solution

The team understood that they had to work closely with parents to 
ensure the continuity of online remedial sessions. This is primarily 
because their students were very young, and needed access to their 
parents’ devices during the sessions. It was also important to have 
parents supervise their children during remedial sessions, to ensure 
they paid attention and had assistance when they needed it. 

It was encouraging for the MYReaders team to see parents learning 
alongside their children during reading sessions, especially as the 
parents of many of these students do not have strong language 
skills themselves. A plus point of conducting reading remedial over 
WhatsApp was having parents be involved in their children’s learning 
process, and also having them learn from the classes themselves! 

SCAN/CLICK  
TO LEARN 

Involving 
people most 
affected by the 
problem 

Community-
powered 
problem 
solving 

3. & 4. Training: 
To begin, all tutors undergo a virtual 
training session, including observing a 
WhatsApp class with a student and 
roleplaying in practice sessions with other 
volunteers.

5. Resources: 
Tutors are provided 
resources such as 
lesson plan guides 
and tutorial videos.

1

MYReaders 
volunteer 

training

2

Register to 
volunteer

4

Mock session
& confirmation

8

Celebration/
closing
event

3

Observe a
class

6

Monitoring &
feedback

6. Community of 
practice: 
All volunteer tutors 
are in a WhatsApp 
group where they 
can share �ndings 
and best practices, 
and debrief after 
each week.

7

Upskilling 
training & 

peer support

7. Continued 
development: 
Tutors are entitled to 
upskilling training to 
constantly improve 
their tutoring skills.

5

Commence
reading 
sessions
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6.2

Project 3Os: A community effort 
for asynchronous learning
Mr Angelo A. Unay

When Cayetano Topacio Elementary School had to 
shift to remote learning, Angelo had to consider how 
he could empower pupils (and their parents) to learn 
effectively through distance learning. There were 
three considerations he had:

1. Ensuring accessibility of distance education 
— how can he ensure that the modes of lesson 
delivery and lesson content stay relevant?

1. Continuing interaction and communication in 
a remote set-up — how can he promote pupil’s 
engagement in their learning?

1. Working with parents to support remote 
learning — how can he empower parents to 
support their children’s learning at home?

Knowing that a successful distance learning model 
had to involve the entire school community, Angelo 
and his team initiated a strategy named Project 3Os 
representing: open communication, online instruction, 
and online kumustahan (“get-togethers”).

INSTUTIONAL PROFILE

Cayetano Topacio 
Elementary 
School

Imus City, Cavite, 
Philippines

K-6

784 students

28 teachers

1

2

3

Open 
communication

Online 
instruction

Online
 kumustahan 

Open communication

Open communication happens when people feel empowered to share 
their thoughts and air their concerns, without fear of repercussions. During 
remote learning, the most common methods of communication were text 
messages, phone calls and social media. Angelo and his team maximised 
the use of these platforms to obtain honest feedback from everyone in the 
education community to accurately understand how to help students and 
parents, using the following methods:

1. Face-to face forums
The school conducted in-person forums to gain valuable feedback and hear 
out parents’ concerns, to make the school’s approach responsive to their 
needs. Adequate health protocols were followed when implementing such 
forums.

2. Uploading pictures of students’ activities and outputs
The school asked parents to send teachers photographs of students 
performing activities, and even photographs of their homework, for 
teachers to provide prompt feedback on their work before submission.

3. Home visitations
If students were not responsive to the above efforts after three to four 
weeks, the school would resort to this last option of house visits to 
ensure pupils were coping well. Teachers would personally go to students’ 
houses to check in on the families, deliver learning materials, and speak 
with parents on the importance of their child’s education. They seek to 
understand their family circumstances and how the school can better 
support them.

Online instruction 

To engage students in online instruction, teachers used video clips and 
other digital tools to create a learning experience that students can look 
forward to each week. Online instruction comprised three important 
factors for Angelo: 

• Integration of technology
• Interaction with teachers and pupils 
• Creation of a classroom atmosphere at home
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Screenshot of an online class in Cayetano Topacio Elementary School

Two different home-study spaces

Apart from trying to maximise the use of whatever technology students had access 
to, Angelo and his team wanted pupils to experience learning in a classroom, even 
when learning virtually from home. To complement their online learning experience, 
the school introduced to parents the concept of creating a learning space for their 
children in the home. This is a study environment free from distractions, with easy 
access to study tools. These spaces could be as elaborately designed as the first 
photograph below, or as simple as the second.

Online kumustahan (“get-togethers”)

Online kumustahan are where homeroom advisors 
touch base with their students every week through 
video conferencing. This is usually with the students 
themselves, although sometimes parents may be 
involved. Typically, homeroom advisors chat with 
students to understand their main concerns and 
celebrate their small wins to keep them motivated. 
The main consideration for such check-ins is for 
teachers to understand the challenges students 
face in online learning, ease their fears and provide 
them with psychosocial activities to promote 
holistic well-being during remote instruction. 

Recall: Check out more tips 
on building your community 
and shaping a caring school 
in our second handbook, 
Fostering a Positive School 
Culture in the New Normal.

The shift to remote learning can be confusing and overwhelming for children. It is 
important to still maintain a sense of normalcy for children; routines and familiar 
setups can provide children with a sense of security and structure that can help 
them ease into their new normal.

SCAN/CLICK TO LEARN 

Creating a new normal for kids 
during the uncertainties of 
COVID-19 
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2   Conduct programme 
orientation

Teachers orientated parents on the 
schedule of remote instruction and the 
rules during online instruction. 

Meetings were also held on the 3Os 
and their components, so parents are 
aligned with the school’s strategies. 

Implementing Project 3Os

Set up 
communications 

Conduct of 3Os Monitoring and
adjustment

platforms

Online kumustahan

Open communication

Online instruction

Learning delivery
and concerns

Competence and 
relevance

Assistance to
parents and pupils

Conduct  
programme 
orientation

Social media

Video call

SMS/calls

Home visitation

Schedules

Teachers

Rules

Orientation

Set up 
communications 

Conduct of 3Os Monitoring and
adjustment

platforms

Online kumustahan

Open communication

Online instruction

Learning delivery
and concerns

Competence and 
relevance

Assistance to
parents and pupils

Conduct  
programme 
orientation

Social media

Video call

SMS/calls

Home visitation

Schedules

Teachers

Rules

Orientation
Example of a class timetable from Cayetano Topacio Elementary School, with the 3Os programme integrated  

3   Conducting  
the 3Os

The components of open 
communication, methods of 
online instruction and online 
kumustahan were all reflected 
in students’ class schedules. 
Online kumustahan are 
scheduled as an hour-long 
activity each week, while open 
communication takes place 
when students are doing their 
independent study and during 
consultations. 

Set up 
communications 

Conduct of 3Os Monitoring and
adjustment

platforms

Online kumustahan

Open communication

Online instruction

Learning delivery
and concerns

Competence and 
relevance

Assistance to
parents and pupils

Conduct  
programme 
orientation

Social media

Video call

SMS/calls

Home visitation

Schedules

Teachers

Rules

Orientation

1   Set up communication 
platforms 

A month before online classes, the 
school conducted a survey to understand 
students’ readiness for online instruction. 
They compiled data on: methods of 
accessing online classes, economic 
status, preferred learning modality, 
address and free time to accept calls. 

The school opted to use Facebook 
Messenger chat as their main 
communication platform for familiarity 
and accessibility. All homeroom advisors 
created their own Facebook group with 
parents and used it to update them on 
any matters. 
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4   Monitoring and adjustment

This step ensures the programmes are integrated into the school’s 
system, and is vital to ensure the sustainability and relevance of the 
project. Each of the 3Os were monitored on their purpose:

Open communication: whether teachers were able to 
provide assistance to pupils and parents in their study

Each subject teacher has a monitoring tool to observe 
the participation of the parents and pupils in terms of 
their submission of outputs, responses to the group 
messages and phone calls (which are all documented), 
and attendance for online classes. These are the basis 
of accounting for students’ participation and attendance 
in class based on Department of Education policies.

Online instruction: whether teachers could deliver 
the level of learning competencies required 
in the curriculum, and contextualise learning 
experiences based on students’ circumstances

The  school head and master teachers conduct 
classroom observation at least once every quarter 
to monitor the competency of the teachers, and to 
check and validate the performance of the pupils.

Online kumustahan: whether teachers could 
address the challenges in learning delivery 
modalities, and solve common concerns 
of students during online instruction

The school head and master teachers must attend 
this at least once per quarter with a section in a grade 
level. If this is not possible, the teacher will provide a 
soft copy of the recorded meeting. This is being done 
so that the school leaders can better understand the 
challenges that the parents and pupils encounter.

During the first two to four weeks of implementation of Project 3Os, Angelo 
scheduled a focus group discussion (FGD) with the selected parents and 
pupils to solicit feedback regarding the strategy. Then, during the school 
learning action cell, Angelo communicated the feedback he gathered from the 
FGD. The team continuously adjusted the project based on the monitoring 
and feedback from students, parents and teachers, to ensure that the project 
was impactful and sustainable.  

“ Success depends on the partnership between 
the school and the community.

— Mr Angelo A. Unay, School Head, Cayetano Topacio Elementary School, Philippines

   Tips: 
• Maximise the time you have to interact with parents and 

students to have productive conversations 

• Be accommodating and available to provide constant 
support to students 

• Always act with your heart and keep your students’ interest 
in mind
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6.3

Discussion Points:  
Managing at-risk students and drop-outs

Qn:  Students who live in remote areas and under-resourced 
environments are most likely to drop out of remote learning. 
What are some suggestions you have for teachers to aid these 
students?

Mr Obert Hoseanto
Learning and Skills Specialist, Microsoft Indonesia

In Indonesia, the government has been installing computer 
labs in schools across the country over the past five years, 
and many are under-utilised. For these schools, students or 
those staying nearby can be scheduled to come in at specific 
times to watch recorded lectures or upload assignments. 
My observation is that you don’t need to force yourself to be 
equipped with technology at all times, but make creative use 
of what is already available to you. 

Dr Fun Man Fung
Chemistry Instructor, National University of Singapore

There are ways to work around dealing with a low-
technology environment, and an analogy I like to use is that 
of watching the World Cup. When the football World Cup is 
on, many people don’t watch it by themselves at home but 
gather in a community centre or in a public area to watch it 
on a big screen. 

Something similar can be done for students without devices, 
where teachers can pre-record lectures or deliver printed 
modules for students to read and the community can 
come together to publicly screen video lectures for many 
students, adhering to safety and health measures. Use this 
asynchronous lesson time to deliver knowledge-based 
materials and save synchronous session time for clarifying 
questions and actively engaging students.

Qn:  What would be a remedy for a student who has 
already quit school during distance learning? Can you 
provide suggestions on addressing students who want to 
give up on schooling?

Mr Angelo A. Unay
School Head, Cayetano Topacio Elementary School, 
Philippines

I have personally experienced this in our school; last 
year there were 10 or more pupils whose parents 
wanted to pull their children out from school. The first 
thing we do is to try and convince parents why their 
education here is important. We try to understand 
where parents are coming from, and address their 
concerns. Meanwhile, with the pupils, we form a 
community learning centre to ensure classes are close 
to their homes and are accessible for them. 

To prevent students from dropping out, establishing 
partnerships and strong communication with parents 
and students are necessary. 

Ms Rachael Francis
Chief Executive Officer, MYReaders, Malaysia

Parents are essential role models to their children, and if 
a parent is not literate, they are not equipped to support 
their children academically. With literacy, we see an 
intergenerational cycle of children being at risk due to their 
parents being illiterate. We have been working on educating 
parents and informing them that while they may not be able 
to teach their child, we are able to, and here are some ways 
they can support their child’s learning. It is important to make 
the extra effort to reach these households, understand why 
they may not prioritise education, and impart in them the 
importance of their child’s learning, along with simple habits 
they can cultivate to support learning at home.
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 One thing I have learnt from my supervisor is that 
if one had to choose between being kind and being 
fair, choose to be kind.

—  Mr Ramon B. Cristobal, Mathematics Teacher, Ateneo Junior High School, Philippines

“

Mr Ramon B. Cristobal
Mathematics Teacher, Ateneo Junior High School, Philippines

I think the role of the teacher and class advisor 
is essential in addressing concerns over student 
well-being during remote learning. We need to 
constantly check in on students and chat with them, 
even on subjects outside of academics such as 
asking them about their hobbies. We can consider 
embedding wellness activities in their weekly 
routines to ensure their holistic well-being. 

If it does reach the point where students don’t want 
to study anymore, it is important to allow them to take 
a step back. Not all families experience the pandemic 
in the same way, and some experience harsher 
conditions than others. One thing I have learnt from 
my supervisor is that if one had to choose between 
being kind and being fair, choose to be kind. Explore 
conversations that unearth the root cause of difficulties, 
and work together with the family to ensure the 
child’s interests are placed first. This may be allowing 
them breathing room and taking a break from school, 
or finding ways to make learning more conducive. 

Jot down your thoughts!

How can you encourage 
parents to be more actively 
involved in their children’s 
learning?

Now that you’ve read the chapter, here’s our perspective!

1. Involve parents in creating the solution; understand their 
contexts and seek their opinion for the best remote learning 
modality for the family

2. Enable continuous open communication between the school and 
parents by setting aside time through the week to catch up

3. Guide parents on the best way they can support their children, 
such as creating a space at home for them to learn, and checking 
up on students’ progress when they are able

What did you come up with? Were they similar?

Food for 
Thought
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SCAN/CLICK TO WATCH 

The HEAD Foundation 
webinar series Enhancing 

Remote Learning 

CLOSING MESSAGE
In our previous handbook, Bridging the Gaps in Remote Learning, we invited 
practioners from across the region to share innovative practices that they had 
adopted to minimise learning loss during the COVID-19 pandemic. Many of 
you reached out, asking us to dive deeper into the some of the ideas shared — 
expounding on how one could utilise digital technologies to teach both 
synchronously and asynchronously, and assess students’ remotely. This series 
Enhancing Remote Learning does just that.

Even before many classrooms were forced online due to the pandemic, digital 
tools to enhance classroom teaching were growing rapidly. With the mass shift 
to digital learning, new tools have been brought to market. Just like a hammer, 
these digital tools can only make a positive impact on a student’s learning if 
used appropriately. 

In this handbook we have complied the innovative practices shared by our 
panellists during the accompanying webinar series. As many of you have 
asked, we dive deeper into how to utilise common digital tools such as Google, 
Microsoft and WhatsApp to enhance remote learning. The ideas presented 
here have been tried and tested in classrooms across Southeast Asia. 
We invite you to try some of these ideas in your own context and share your 
experiences with us on our new social learning Facebook group — Teaching, 
Leading, Learning. 

Launched in late 2021, Teaching, Leading, Learning was created to allow you 
to begin and continue conversations with educators from across Southeast 
Asia. We at The HEAD Foundation firmly believe that peer learning, particularly 
between educators in similar contexts, is a critical component of meaningful, 
sustained and impactful professional development for educators.

I hope this handbook has been useful as a reference book as you aimed to 
improve your ability to teach in a digital environment. I also ask that you join 
our social learning group to share your experiences and engage and motivate 
your fellow educators. 

See you soon at our next Making HEADway webinar series!

Vignesh Louis Naidu
Director, Operations
The HEAD Foundation
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Making HEADway was conceived, 
designed and launched by The HEAD Foundation in 
2020 in response to the COVID-19 crisis. In each webinar 
series and handbook, exemplary and innovative educators 
in the region share their experience, strategies and 
actionable tips on how to implement remote schooling, 
and on future-proofing our schools and education 
systems to build back better.

NO. 3 
BRIDGING THE GAPS IN REMOTE LEARNING
Much has been said about the educational inequalities exacerbated by the 
COVID-19 pandemic — but what can be done to alleviate the situation? 
Apart from online platforms, can schools use other forms of technology to 
reach students? In this first of a two-part series focusing on remote learning, 
we explore the spectrum of educational technologies from virtual classrooms 
to radio lessons, show how communities play a part in education, and how we 
can create inclusive and engaging lessons in a remote setting.

 
NO. 1 

EDUCATIONAL LEADERSHIP  
IN A CRISIS
School leaders from Southeast Asia 
show how they led school- and system-
wide responses to the educational 
disruptions caused by COVID-19, while 
eminent educational leadership experts 
discuss how educators can adapt these 
strategies and tips to their schools. 

NO. 2 

FOSTERING A POSITIVE 
SCHOOL CULTURE IN THE 
NEW NORMAL
Beyond responding to the immediate 
cognitive and social-emotional needs of 
learners, educators in this series show 
how they created school environments 
and communities where teachers and 
students can thrive in the new normal. 

SCAN/CLICK TO GET  
THE E-HANDBOOKS       

SCAN/CLICK TO WATCH 
THE RECORDINGS
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Impacting lives in Asia 
through quality education 
and effective healthcare

The HEAD Foundation is a charitable organisation set up in 2013 
in Singapore to contribute to sustainable development in Asia.

headfoundation.org

Also in this series

FIND OUT MORE:  
headfoundation.org/making-headway
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