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Editor’s Message 
This seventh edition of Higher Education in 
Southeast Asia and Beyond (HESB) is a special 
issue of articles arising from the ASEAN 
Australia Education Dialogue (AAED) held 
from 18 to 20 November 2019 in Penang, 
Malaysia.  The Dialogue was designed with 
input from invited experts, and sought to 
address the current needs of the international 
education sector and its links with business and 
industry. AAED covered 7 key themes including: 
implementing the United Nations Sustainable 
Development Goals 2030 (UN SDGs) in the 
community and the educational ecosystem; 
strengthening quality assurance and developing 
global standards in the English language sector 
in ASEAN and Australia; strategies for building 
the quality of research in ASEAN universities 
and strengthening higher education research 
partnerships with Australia; and building 
student mobility networks between ASEAN and 
Australia, and within ASEAN. 

Michael Fay, the convenor of the AAED, 
shares his thoughts about ASEAN-Australian 
relations in higher education and beyond in an 
interview in this issue, while Peter Church 
shares his reflections from his 40 years of doing 
business in ASEAN. 

Ooi Kee Beng traces the roots of the drive 
towards sustainability today, as embodied in the 
17 UN SDGs, which he then frames as a platform 
for democratic policymaking. 

Leong Choon Heng and Cheng Mien Wee 
present a case study of how sustainability 
education has been incorporated into 

the curriculum and overall direction of 
Sunway University in Malaysia, while 
Julie Wilkens McMahon explains how 
Times Higher Education’s University Impact 
Rankings (UIR) utilises the UN SDGs as the 
framework for the rankings, adapting each SDG 
to a university’s activities.  

On quality assurance issues, Wu Siew Mei 
examines how high standards in the quality 
of teaching and learning are ensured amidst 
the rapid growth in the number of English 
Language Teaching centres in ASEAN and 
Australia. Meanwhile, Gretchen Dobson, 
Shane Dillon, Wanamina Bostan Ali 
and Jennifer A. Freely make the case for 
strengthening youth and alumni networks 
between ASEAN and Australia, not least for 
enhancing graduate employability. 
 
 
Loke Hoe Yeong

To receive digital copies directly in your inbox:  
Email us at hesb.editor@headfoundation.org 
and write “Subscribe” in the subject line. 

Subscribe to HESB

mailto:hesb.editor%40headfoundation.org%20?subject=Subscribe


The ASEAN 
Australia Education 
Dialogue (AAED)
18th – 20th Nov 2019
P E N A N G ,  M A L A Y S I A

Delegates at the AAED opening reception at the 
Peranakan Mansion, Georgetown, Penang.

Panellists of the “Strategies for Strengthening Alumni Network and Enhancing Graduate Employability” session.



The AAED ends on a buoyant note after two days of delegates engaging in stimulating discussions and work plans to enhance educational 
partnerships between ASEAN and Australia. 

Opening plenary on Sustainable Development Goals 2030.

Lively conversations in 
between panel sessions. 

Captivated listeners as the intriguing history of 
Penang’s Peranakan heritage is unfolded.

Delegates engage in intense discussions 
during thematic workshops.

The AAED in session at the 
Royale Chulan Hotel, Penang.



Interview
On 31 January 2020, Michael Fay, Convenor of the ASEAN Australia Education Dialogue 
and a Director at ASEAN Focus Group, an Australian corporate advisory firm, visited 
The HEAD Foundation in Singapore. He spoke to Vignesh Naidu, Director, Operations at 
The HEAD Foundation, in a discussion on relations between ASEAN and Australia in higher 
education and beyond. 

Vignesh Naidu (VN): How important is 
ASEAN to Australia?

Michael Fay (MF): Australia is 
geographically bound to ASEAN. We’re going 
nowhere. We can’t sail off into somewhere 
else. We are forever and have always 
been bound together, pre-dating colonial 
settlement of Australia – or some would 
say the invasion of Australia. We’re here for 
the long term. So, we have to work out how 
we’re going to partner with each ASEAN 
country and be part of one of the most 
dynamic, economically developing regions 
in the world. So, it’s in everybody’s interest 
to partner and to cooperate, and we’ve got 
a history of cooperation. We need to look 
back and celebrate the fact that Aboriginal 
Australia has been connected with Indonesia 
for hundreds of years through trade and 
language. And I think we’re now getting to a 
point where we realise that alongside other 
key blocs like China and Europe and North 
America, we have a real opportunity to grow 
our engagement in ASEAN for mutual benefit.

VN: Do you see events such as the ASEAN 
Australia Education Dialogue (AAED) as 
effective Track II diplomacy routes to strengthen 
relations between ASEAN and Australia?

MF: I think that the Track II diplomacy 
involving those stakeholders who are active in 
building the relationship is absolutely crucial, 
because government players have so many 
opportunities to have dialogue with each other, 
to talk to each other about educational issues. 
But often we ignore the people, those who are 
involved in the educational partnerships. 

Over the last 25 years we’ve seen an increasing 
number of Australian stakeholders committing 
to ASEAN. If you look at the map of ASEAN 
today, you will find that in each of the 10 
countries, there are many examples of Australian 
investment in education and skills training. 
I’ve just come from Vietnam where the largest 
Australian investment has been made by one 
of our universities, RMIT University from 
Melbourne. It’s got 3 campuses, over 6,000 
students, in Ho Chi Minh City, Danang and 
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Hanoi. And there are many 
other examples in Vietnam 
of Australian investments 
in education. So, I think it’s 
important that we provide a 
platform where Australia and 
ASEAN can come together to talk 
about the issues that impact that 
connectivity in education, and 
we’re not going to get that from 
the government. 

We’ll get it if the players who 
are in those different sectors 
want to have a platform to talk 
to each other, and to talk to 
their ASEAN partners about 
the issues that are impacting 
them. Because what we are 
trying to do is very complicated. 
It’s very difficult to act trans-
nationally in education. 
So, I think we need all the 
help we can get to provide 
opportunities and platforms for 
the stakeholders – the people 
of action – to connect with 
each other and discuss what it 
is that’s impacting their ability 
to deliver quality education 
across the region.

VN: How can AAED and 
similar platforms provide 
ASEAN-based institutions 
exposure and increased 
connectivity to Australia’s 
education landscape?

MF: Well, I think they are 
already connected in many 
important ways, particularly 
when you look at the 
scholarship programmes. 
Under the Australia Awards 
Scholarship Programme, 
there are now thousands 
of members from different 
ASEAN countries who have 
had exposure to Australian 
higher education, where they 
have studied in Masters or PhD 
programmes and then gone 
back to their own institution 
and country. So, by having 
that alumnus going back into 
ASEAN, we’ve actually created 
the foundation for strong 
partnership to build future 
cooperation which can benefit 
the mobility programmes, 
and the development of 
higher education research 
partnerships. And I think 
that’s a real contribution that 
ASEAN can make to Australia 
by providing partners in 
the region who understand 
Australia, and then for 
Australians to cooperate with 
ASEAN institutions to build 
up an increasing number 
of opportunities. But one 
of the challenges has been 
in research – Australian 
universities have historically 
found it easier to do research 

“I think it’s 
important that we 
provide a platform 
where Australia 
and ASEAN can 
come together 
to talk about the 
issues that impact 
that connectivity in 
education, and we’re 
not going to get that 
from government. ”
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partnerships with Europe, with North America 
and in order for them to gravitate more towards 
ASEAN as a region, for example, they need to 
be assured that the quality 
of the research partnership 
is equal to what they can do 
in North Asia, or Europe or 
North America. So, there’s 
a lot of work to be done in 
building quality assurance 
of the institutions, and the 
research partnerships.

VN: Let’s talk a little bit 
about skills development 
and continual learning. 
We live in an age of 
disruption when academic 
qualifications can no 
longer ensure continual 
and gainful employment. 
Many governments, 
including here in Singapore, 
have been emphasising 
the importance of 
industry-relevant 
continual education. 

Education, particularly 
tertiary institutions, 
are notoriously slow to 
change. What do you see 
as the way forward?

MF: I think that the bottom line for skills 
training is that it has to be connected to the 
job the people are doing. And that depends on 
the companies that employ the people, not so 
much on the government and the institutions. 

Because there is often a disconnect between 
what the institutions are offering and 
what the market wants, and I think what’s 

happening is that many 
of the multinational 
corporations or large 
local conglomerates know 
exactly what they want, 
and if the educational skills 
training infrastructure 
doesn’t provide the skills 
that industry wants, 
then industry is going to 
go and offer that skills 
training itself. And that’s 
what’s happening. 

VN: Many Australian 
multinationals have a 
significant presence 
in the region. Do you 
see some of them going 
down this route?

MF: It’s happening also 
in terms of Australian 
companies investing in 
ASEAN. So, I can give you 
two examples, one of which 
is pan-ASEAN, the other 
one is specific to Indonesia. 
One of the largest 
Australian investments 
in Indonesia is Coca-Cola 

Amatil – it’s the company of Coca-Cola that’s 
Australian and Indonesian. They employ 
more Indonesians than any other Australian 
company. They’ve their own training institute. 
They know what they want. They weren’t 

“…the bottom 
line for skills 

training is that 
it has to be 

connected to the 
job the people 

are doing. And 
that depends on 
the companies 

that employ 
the people, not 
so much on the 

government 
and the 

institutions.”

H E SB |  M A RC H 2020 |  I S SU E #07 |  PAGE 7

I N T E RV I E W



getting the skills that they wanted for their 
company from the regular skills training 
institutions. So they have set up their own. 

Another example is BlueScope Steel, which 
is a spin-off of BHP, one of the largest global 
companies. They are active across ASEAN. 
They’re active here in Singapore too. I think 
in Indonesia, they’ve got four manufacturing 
plants. They’ve got manufacturing in Malaysia, 
Thailand, Myanmar, Vietnam, as well as 
Indonesia. So, they’ve got their own BlueScope 
Academy and that’s because they know what 
they want in terms of skills training. They’ve 
instituted their own training to ensure that the 
company gets the people it wants. And I can 
see that’s happening. That’s a disruption to the 
traditional way of looking at skills. And I think 
it’s going to happen in the universities too. That 
the companies are doing their own training, 
that they take graduates from a university, and 
then they put them through their own particular 
training programme, because they want people 
who can respond to the needs of the company. 
So, I think the old thinking is really being 
shaken up in the skills area, be it in traditional 
vocational education or even in the university 
space, because ASEAN is full of unemployed 
university students. Because they don’t have 
the skills that industry wants. And that’s 
dangerous for the country to have this group of 
people who, together with their parents, believe 
they are going through an education system 
that is going to get them a job. But at the end of 
it, they find that don’t have any of the skills the 
employers want.

So, it’s back to the drawing board. I think it’s 
a really interesting time and one that requires 
leadership from governments, institutions and 
think tanks such as The HEAD Foundation.

VN: These certainly are very interesting times 
for institutions of higher learning. The speed of 
disruption is unprecedented, and these tertiary 
institutions must find ways to adapt more 
quickly to the changing needs of industry. 

Would you like to share more about this 
year’s (2020) AAED?

MF: In 2020, the chairmanship of ASEAN 
is held by Vietnam, so we intend to hold 
the 2020 iteration of the dialogue in Hanoi. 
Vietnam is vital, I think, for the region. 
It’s emerging as a really important part 
of ASEAN. It’s looked at by many ASEAN 
countries as an emerging tiger. It seems to be 
doing things really quickly. And I’m excited 
with the idea that we will host the dialogue 
in Hanoi, in November 2020, and bring 
together Australian educational providers 
from multiple sectors, from the schools 
sector, the English language sector, the skills 
training sector, and the higher education 
sector. To sit with their colleagues from 
ASEAN and work together on those issues 
that are impacting both regions and allow 
us to be better engaged in the region. So, I 
am looking forward very much to November 
2020 in Vietnam.
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Reflections on 40 Years of 
Doing Business in ASEAN 

Peter Church

During my years spent in Indonesia 
and then Singapore in the 70’s and 
80’s, I acted for many large Australian 

companies investing in the individual 
countries of ASEAN. In those early years, 
ASEAN did not have any of the current 
schemes to promote ASEAN manufacturing, 
such as letting a company manufacture in 
one ASEAN country and export tariff-free 
to the remaining ASEAN countries.

Australian Companies in ASEAN

Such companies included Monier, which 
dominated the roof-tile market in Australia; 
Rheem, which dominated the home and 
industrial water-heater market; EMAIL, 
which licensed many key products in the gas-, 
electrical- and petrol-metering sector; CSR, 
which had concrete “readymix” businesses; 
Boral, which produced building materials; Rocla, 
which made pipes; Australian Industrial Gases, 
which produced gas for industrial use; Transfield, 
which exported bridges to Indonesia; James 
Hardie which produced building materials in 
Indonesia; and BRC Lysaght, which established 
steel sheeting businesses in ASEAN. 

And, of course, we had several forays by our 
big banks into Asia, with the likes of Westpac 

and ANZ. Our insurance companies such as 
MMI also explored the ASEAN markets and 
several of our large construction companies, 
such as Concrete Constructions, established 
businesses in ASEAN. Large mining companies, 
such as Rio Tinto and BHP, along with smaller 
Australian mining companies, invested in 
Indonesia and explored other ASEAN markets. 

What happened to these companies? Many were 
taken over by multinational corporations (MNCs) 
or bought out by their local partners, but many, too, 
gave up and came back to Australia with their “tails 
between their legs”. But “why” these companies 
left or disappeared is a question that someone 
should research on and find the answer. Glen 
Robinson, one of my AFG colleagues, had a shot at 
exploring this, but it is a question which cries out 
for significant research. 

Successes and Challenges Faced by 
Australian Companies

So which Australian companies have succeeded 
in ASEAN? I mentioned BRC Lysaght above. 
It eventually morphed via BHP ownership 
into BlueScope, which produces its successful 
“Colourbond” products in a number of ASEAN 
countries. I believe it has succeeded due to the 
longer term view taken by BHP, one of its key 
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shareholders in its important early years when 
it was growing the business. And importantly, 
it also had (and possibly still has) a significant 
Japanese partner that understood the importance 
of investing for the long term. Orica would also be 
another example of a successful long-term investor 
in ASEAN. Orica is a spin-off from the global ICI 
chemicals group so it inherited the Australian and 
many of the Asian markets. Another example of 
success would be Linfox, which has the benefit 
of a family shareholder that can invest for 
the long term. 

Setting aside those businesses which were taken 
over by MNCs or their local partners, my own 
view is that many Australian-listed companies fell 
afoul of the quarterly reporting cycle, and their 
shareholders and particularly the stockbroking 
sector have shown little or no patience for 
Australian companies with long-term projects 
in Asia. A chairman of a large listed company, 
who himself was an Asiaphile, told me he could 
report an inferior project in Australia and the 
market would not react but if he reported making 
an investment in Indonesia, no matter how small 
or promising, the market would “cane” his share 
price. That said, it does seem that Australian 
manufacturing presence in ASEAN is historical 
and the future of Australian presence lies more in 
services, such as the education sector. 

Provision of Professional Services

The presence of Australian professional services 
companies and firms is growing significantly in 
ASEAN and most of those businesses are based 
in Singapore and run their ASEAN businesses 
from there. By way of example, lawyers based 
in Singapore often sell their services in other 

ASEAN countries on a “fly-in fly-out” basis. 
Service sector companies by and large have no 
large investment in fixed plant and machinery 
and can easily ply their services throughout the 
ASEAN markets. However, I would like to make 
two observations. Firstly, a number of the large 
Australian law firms failed in their ASEAN plans 
due to the investment patience and horizon of 
the Australian partners. In many cases this was 
resolved when the Australian firms merged with 
larger English or American firms. Secondly, a 
number of these professional service firms tend 
to be “fair-weather” friends; when the Australian 
market is depressed they head to Asia and, when 
it is booming, they reduce their Asian focus.

I would like to make one other observation 
which particularly applies to lawyers and 
perhaps others in the professional service sector. 
And that is, time in ASEAN is not seen as a 
possible career move. I know of few lawyers 
who had spent significant time in Asia and have 
successfully returned to practice in Australia. 
This is not just limited to lawyers. A country 
manager of one of my manufacturing clients told 
me in his first week in the ASEAN country to 
which he was posted, he was already looking for 
the next role back home. I found that a rather 
depressing and sad outlook.

Australian Investment Presence in ASEAN

Australian foreign direct investment (FDI) is 
highly concentrated in three countries (Singapore, 
Thailand and Indonesia), which accounted for 
more than 90 per cent of Australian investments 
in ASEAN in 1995–2017 in value terms. 
However, Australian companies are present 
across the region. Cambodia, Lao, Myanmar 
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and Vietnam receive a proportionately small 
(less than $175 million annually in 2015–2017) 
but rising amount of Australian FDI. Among 
these countries, Vietnam receives the most. 
Australian companies operate in a wide range 
of industries in ASEAN but are concentrated in 
services (mainly in banking and finance) and 
mining activities. This concentration reflects the 
strengths and internationalisation aspirations 
of Australian companies in these industries. As 
mentioned earlier Australian manufacturing-
oriented FDI in general is less significant. 
Other services industries such as healthcare, 
information technology, business-process 
outsourcing, and activities related to the digital 
economy are attracting growing attention from 
Australian companies. 

Some 60 per cent of the 100 largest Australian 
companies have an investment presence in 
ASEAN, a testament to the importance of the 
region as an investment destination for these 
firms. Among the other 40 per cent, some have 
connections with the region through export 
or sourcing of materials. Of the 75 largest 
Australian MNCs with a presence in ASEAN, 
46 have operations in two or more ASEAN 
countries. The list is dominated by mining 
companies (15) followed by banking and finance 
corporations (13). The latter group has the most 
extensive regional footprint in ASEAN. However, 
29 of these top 75 Australian MNCs operate in 
just one ASEAN country. 

While much of the commentary above relates 
to Australian presence in ASEAN from the 
“big end of town”, Austcham ASEAN makes 
the important point in its 2019 report that 

almost half of Australian investors in ASEAN 
turn over less than $5 million annually 
and one-third of these investors have fewer 
than 10 employees. Australia is a country of 
small-medium enterprises (SMEs) and it is 
not surprising our investments in ASEAN 
reflect that. I do not have evidence for who 
these small Australian companies are and why 
they invested, other than my own experience. 
I believe they would fall largely into three 
categories: those SMEs who were exporting to 
ASEAN and saw by moving there they could 
make more profit, those individuals working 
for Australian and international companies 
who saw an opportunity to develop their own 
business, and those Australians who were 
traveling for business or pleasure in ASEAN 
and saw an opportunity. Owners of surf-and-
dive businesses, restaurants, bars and smaller 
accommodation providers would fall into 
this category. An important side effect of this 
development is that an increasing number 
of Australian-educated ASEAN students are 
finding employment with Australian and 
regional SMEs and MNCs.

As mentioned at the outset, while ASEAN is 
and will continue to be a hugely important 
organisation to its member countries, to many 
Australian investors it is not ASEAN that is of 
prime importance. Rather, it is the individual 
markets of ASEAN that matter. Free Trade 
Agreements between ASEAN and Australia are 
all well and good but indirect tariff barriers 
often remain. Indeed Austcham ASEAN’s 2019 
report observes that less than half of respondents 
to their survey believe ASEAN integration is 
important for them. 
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Engaging ASEAN: Australian 
Education Sector

I know ASEAN is placing emphasis on mutual 
recognition of education qualifications. I agree 
this is important, but from the point of view of 
employers in an ASEAN country, they can form 
their own view on the qualifications of a potential 
employee. In most cases the employer can find a 
way around the problem. Clearly this is not the 
situation where a trade or professional licence is 
required by the particular ASEAN country for an 
employee to perform the role.

So what does all this mean for the Australian 
education sector engaging with ASEAN?

 ▪ Take a long-term view;

 ▪ Make sure your market research is reliable, 
both in terms of which country and what 
courses you plan to offer;

 ▪ Take a conservative view on the likely profits 
(undersell, not oversell, or it may “come back to 
bite you”);

 ▪ Adequately resource the business. Don’t starve it;

 ▪ Own the operation where possible and recruit 
good local people to run the business–this is 
where Australian-educated ASEAN students 
will likely play an increasingly important role;

 ▪ Where this is not possible (and in many 
cases it may not be) make sure you do your 

due diligence on your proposed partner 
or licensee;

 ▪ If transferring people from your Australian 
business send your best people, not those who 
are expendable or do not fit into the Australian 
business;

 ▪ Protect your brand at all costs, which is related 
to building quality assurance, one of the key 
themes of this Dialogue;

 ▪ Accept there is more than “one way of skinning 
a cat”. That is, just because you have done 
things a certain way in Australia does not 
mean that is the right or only way to do it in 
the country of your proposed operation;

 ▪ Be aware of the importance of friends and 
relationships rather than just relying on a legal 
document.

Finally, despite what I have said about ASEAN 
being of less importance than an individual 
country for an Australian investor, ASEAN is 
an extremely important institution and of crucial 
importance to Australia’s future; not just from 
the macro view of being a market for Australian 
goods and services but, as H.E. Jane Duke, 
Australia’s Ambassador to ASEAN, mentioned in 
her foreword to Austcham ASEAN’s 2019 survey: 
“Australia and ASEAN are critical partners at a 
time of historical change. Our close cooperation 
and warm people-to-people ties position 
our businesses well to maximise inclusive 
growth opportunities”.
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Admitting Humanity’s Exploitative 
Ties with Nature: Penang’s Pursuit 

of Sustainable Development

Ooi Kee Beng

Globalisation’s Historical 
Consequence

The atypical ambition to make human 
development sustainable would 
not have come about in our time, 

if not for the pervasive sense we all feel 
that human insatiability has gone too far. 
Human interference—or disruption, to use 
a fashionable word—with the processes 
of recovery and resilience of the Earth’s 
ecosystem as a whole has been happening 
fast and furious over the last 200 years.

The crossing of the Atlantic, the Pacific and the 
Indian oceans in the late 15th century heralded 
an era of tumultuous clashes of civilisations, as 
peoples and systems not meant to meet in any 
immediate fashion were brought together—like 
the two ends of a sheet of paper folded together; 
like the two poles of a magnet curved to touch.

The exchange of goods which followed was more 
piracy than trade, the meeting of governments 
more conquest than diplomacy, and the 
movement of peoples more enslavement than 
exploration. The forces unleashed by these 

painful meetings of humans from different ends 
of the Earth would begin the destruction of 
civilisations, and about 100 years ago, we saw 
the last of these ancient civilisations crash to the 
ground. By the middle of the 20th century, global 
politics and economics had settled into a struggle 
between two poles of power, each propelled by 
its own ideology. After 1990, a unipolar world 
arose. Today, we seem to be entering a world 
with multiple poles—but this time, these are 
fully cognisant of the workings of each other, and 
more given to convergence than to divergence.

This fateful fusion of humanity is what we call 
globalisation. Getting here, humanity had pushed 
its capacity to unravel the mysteries of Mother 
Nature and to harness once-unimaginable 
sources of energy for its indiscriminate purposes, 
and forced a gathering of all humanity at the 
feet of overwhelming modes of production and 
of consumption unthinkable to anyone even a 
generation ago.

The means for creating this One-World, we must 
now admit, have also been highly destructive 
for Mother Nature. Species disappear today 
at a pace faster than we care to imagine, and 
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the ecosystem within which 
humans can best survive 
is being destabilised by the 
processes sustaining modern 
human life. Air and water; 
coasts and continents; rivers 
and oceans; fowl and fish; 
there is nothing on Earth 
today whose processes 
of rejuvenation are not 
badly disrupted.

Sustainability is 
Not a Job for the 
Conservative-minded

As is their wont, humans talk 
most urgently about what is 
most glaringly missing. And it 
was just when the apparently 
unipolar world reached its 
apex that the Sustainable 
Development Goals (SDGs) 
were formulated, and by the 
United Nations, no less. 

The question we need to ask 
is: “Can the modes of thought 
and of production which 
must bear responsibility for 
destabilising Mother Nature’s 
recycling processes—as 
much as they take credit for 
our heightened productivity 
and the development of 
human knowledge—be relied 
on to take us out of this 
global crisis?”

Ensuring sustainability 
without revising our modes of 
production and consumption, 
without reinforcing our 
sense of agency and urgency, 
and without re-educating 
our young and ourselves 
seems rather superficial and 
disingenuous an undertaking. 
It certainly underestimates the 
problems we are facing. 

To conserve the Earth and to 
keep it fit for life, human or 
otherwise, is not a job for the 
conservative-minded. 

To be sure, the 17 SDGs 
are meant to be inclusive, 
and therefore holistic in 
approach. The first step 
being collectively taken 
in achieving these goals 
is the 2030 Agenda for 
Sustainable Development. 
This simplifies the list to 
three goals (basically Goals 
1, 10 and 13):  the ending 
of poverty; minimising 
inequalities; and combating 
climate change. 

In essence, most of the 
other goals can be sorted 
easily under the trio; and 
of course, in reaching 
for these goals, “Goal 17: 
Partnerships”, is achievable 

“Can the modes 
of thought and 
of production 

which must bear 
responsibility 

for destabilising 
Mother Nature’s 

recycling 
processes—as much 
as they take credit 
for our heightened 
productivity and 

the development of 
human knowledge—
be relied on to take 
us out of this global 

crisis?”
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by default. What this last goal seeks is the 
coming together of “governments, civil 
society, scientists, academia and the private 
sector”, to quote the United Nations. 

Public Agency in Achieving the 
SDGs: Penang2030

So what do the SDGs look like at the local 
level, when taken seriously as a platform 
for policy-making?

Using the SDGs as framework, the Penang 
State Government recently formulated the 
Penang2030 vision aimed at achieving a 
“Family-focused green and smart state 
that inspires the nation”. As stated in Chief 
Minister Chow Kon Yeow’s introduction, 
Penang2030 is “an invitation, […] an 
opening of the door to the private sector, 
to civil society, to academicians and to 
individuals, to participate in discussions 
with the government and in the formulation 
of projects adapted to Penang’s special 

conditions”. In short, the goal is to 
democratise policy-making in Penang. 
Getting societal groups to rise to the 
occasion and to participate in forming 
the future of the state will be his greatest 
challenge. As Mr Chow noted:

“Democracy is something to be savoured on a 
daily basis—as empowering of the individual, 
and as an exercise in personal freedom. Its 
players are not political parties and politicians 
alone, but are people in general. In order to 
make Democracy a way of life, public space must 
therefore be widened, and not only through 
freedom of speech, progressive and scientific 
education, a competent and responsible mass 
media, and transparency and predictability 
in the rule of law, but as a cultural and 
gratifying experience.”

To be convinced, people need to act more, and 
by acting, they become more convinced. That is 
perhaps the essence of Goal 17. Without that, the 
rest drifts apart.

 

This article is based on a keynote speech given at the ASEAN Australian Education Dialogue 
conference held in Penang on 19 November 2019. An earlier version of this article was published in 
December 2019 in The Edge Malaysia.
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Accelerating Education for 
Sustainability: Sunway University, 

Together with Others 

Leong Choon Heng & Cheng Mien Wee

Had universities incorporated 
sustainability in their education of 
business managers, 

scientists, technologists, 
engineers, marketeers, 
communicators, social 
scientists, government 
administrators and 
politicians in the last 100 
years, we might have 
avoided this large-scale 
environmental mess that 
the world is in today and the 
wide social inequality that 
is tearing the social fabric 
of every nation to pieces. 
After all, the people who 
run and dictate matters in 
organisations and public 
institutions today studied 
in universities. They are 
not in high positions 
today because of some 
ingenious ability to tinker 
and discover without having to go through a 
university education. Universities are duty-
bound to teach sustainability to the next 

generation to lead organisations, this time 
sustainably, to avoid catastrophe for humanity.

For sure, universities have 
always had faculty who 
taught sustainability but 
they were too few in number 
and far overwhelmed by 
curriculum and teaching 
content that emphasised 
optimal outputs, economic 
and material gains, and 
creation of products, 
infrastructures and 
services that have made 
our lives better while 
giving great returns to 
investors. Research, 
funding, publications and 
career promotion had not 
been in favour of those 
working on sustainable 
practices and development. 
We need to readjust and 

reprioritise university education to meet the 
needs of our time. Fortunately, the pace for 
this has accelerated since the adoption of the 

“ Universities are 
duty-bound to teach 
sustainability to the 
next generation to 
lead organisations, 

this time, sustainably 
to avoid catastrophe 

for humanity.”
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United Nation Sustainable Development Goals 
and Agenda 2030.

A lot has taken place since Sunway University 
embarked in this direction in a systematic and 
whole-hearted manner. We wish to share some 
of the key features here to add to the variety of 
efforts undertaken in other universities so that 
together, we can further enrich and accelerate the 
sustainability process. 

Accelerating sustainability education requires 
us to be part of a global effort and network. In 
December 2016, the Jeffrey Sachs Center on 
Sustainable Development (JSC) was established 
at Sunway University through a grant of US$10 
million from the Jeffrey Cheah Foundation 
to be part of the United Nations Sustainable 
Development Solutions Network (SDSN). JSC will 
play the role of a regional centre for sustainability 
education of SDSN in Southeast Asia. In the 
university, it serves as the focal point for promoting 
curriculum development and delivery and for 
faculty across different schools, departments and 
research centres to work together. The regular 
communication and sharing with SDSN members 
from all over the world as well as the SDG 
(Sustainable Development Goals) Academy, which 
is a part of SDSN, has helped to move things a lot 
faster than if JSC were doing it alone. JSC and 
Sunway University also gained access to a large 
number of learning materials and Massive Open 
Online Courses of the SDG Academy, in addition to 
having the opportunity to participate in numerous 
seminars, conferences, webinars, calls for papers, 
invitations to forums and workshops, and offers 
of fellowships, scholarships, research funding, 
sponsorships and travel grants around different 
themes of sustainable development.

By necessity, the teaching of sustainability is 
multidisciplinary and, in many cases, has to be 
contextual even though the issues are global and 
of planetary scale. It will require many types of 
expertise to help guide the learning process in 
order for students to understand the complex and 
multifaceted nature of sustainability problems. 
The solutions are also complex and multifaceted.

Through a large number of conferences, 
seminars, workshops and training programmes, 
the narratives of sustainability gradually became 
embedded in the day-to-day activities of faculty 
members, researchers, staff, administrators 
and students. This spawned university-wide 
initiatives by the faculty of Sunway University to 
incorporate sustainability issues and solutions 
into their current syllabi and teaching, as well 
as developing new courses on sustainability in 
their fields of studies. Our Sunway experience 
demonstrates that the ability to catalyse 
university-wide adoption of sustainability 
in teaching and research is fundamental. 
Organisational and administrative structures 
and procedures will sooner or later respond.

JSC began by offering formal sustainability 
education at the postgraduate level, starting 
with the Master in Sustainable Development 
Management programme and soon a PhD in 
Sustainable Development. The programme 
is offered to both full-time and part-time 
students with the purpose of training a large 
number of people who will in turn help lead 
sustainability practices in their organisations 
or create enterprises and civil society activities 
with sustainability missions. In the first year 
of enrolment in 2019, the programme attracted 
more than 80 students, the majority of whom 
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were working adults from private corporations 
and non-governmental organisations. There 
were also a small number from the government, 
international organisations, and owners of small 
businesses and social enterprises. Diversity is 
key, and it has helped made the teaching and 
learning lively and generated innovative solutions 
in and outside classes.

The efforts laid by the postgraduate programme 
helped create curricula and content for 
undergraduate education on sustainability. 
Core or general curriculum subjects on 
sustainability topics will be offered across all 
schools and departments to allow students 
from different majors and programmes to 
study together.

There is currently great excitement around 
the teaching and creating of class projects on 
sustainability themes, as the subject matter 
lends itself to the use of creative teaching tools. 
This ranges from blended learning platforms 
to software for interactive learning, including 
the likes of Blendspace, Socrative and Padlet. 
These tools and learning platforms allow 
faculty members to reach a larger audience, as 
well as fulfil the aspiration to make learning 
interactive, collaborative, engaging, practical, 
inspirational and reality-like. Augmented 
reality and virtual-reality tools are also used to 
demonstrate sustainability-related situations. 
Faculty members working with students 
with creative and engineering dispositions 

are experimenting with sustainability 
solutions using devices and software such 
as Arduino and Raspberry PI, without the 
need to create costly, high-end facilities. 
Students have the chance to invent and 
deploy simple sustainability solutions for the 
use of communities, social enterprises and 
individuals in project-based activities.

The opportunities and enthusiasm in a 
university embarking on the sustainability 
mission certainly help enhance the vibrancy 
of the academic ecosystem as felt at Sunway 
University. Student clubs and societies are all 
fired up and have a better understanding of 
their sustainability journeys each time they 
carry out their activities. Given that Sunway 
University is located in an urban township, on 
land rehabilitated from discarded tin mines, 
much of the sustainability activities are around 
urban themes such as waste management, 
responsible consumption, eco-mobility, 
efficient and renewable energy, recovery of 
water, “Think-before-Print” and “The-Last-
Straw” campaigns, and the like. It starts in 
the university, but once sustainability has 
taken root in the university, the momentum 
for accelerating sustainability goes beyond the 
campus. Sunway University student volunteers, 
for example, have taken the cause to the 
forests, mountains, beaches, rivers, lakes, rural 
poor and indigenous people of Malaysia. We 
look forward to working together with other 
universities on this common journey.
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University Impact  
Rankings by SDG:  
Sustainable Cities  
and Communities

Julie Wilkens McMahon

The recent plague of bushfires that 
has swept across the Australian 
continent have drawn fresh scrutiny 

on global efforts to address climate change. 
New technologies and innovative research 
are needed to handle such a global crisis, 
and higher education has an important 
role to play in these endeavours. 

However, higher education’s purpose in society 
is greater than its efforts to understand and curb 
damage to our fragile environment. The full role 
of a university has been debated throughout 
time, but few would argue against a version 
that incorporates a mission to positively impact 
the lives of its students and society overall. 
A university’s ability to succeed with such a 
comprehensive and wide-sweeping mandate 
is more difficult to measure than a simple 
tally of the number of students graduating or 
patents granted each year. The absence of many 
universally accepted methods of quantifiably 
measuring a university’s societal impact has 
added to the difficulty of assessing success. 

University Rankings

The publication of the first US News and World 
Report issue introduced the concept of national 
university rankings over 30 years ago and 
global-ranking systems have risen in acceptance 
over the last decade. The most renowned of the 
global-ranking systems include Times Higher 
Education (THE) World University Rankings, 
the Quacqarelli-Symonds (QS) rankings and 
the Academic Ranking of World Universities 
(ARWU). Although all three of these ranking 
systems are measuring different aspects of a 
university’s performance, all three focus between 
60 to 80% on research-related metrics. 

Higher education rankings such as THE’s 
World University Rankings provide a relatively 
focused measure of university quality, utilising 
narrow parameters to emphasise specific 
performance metrics such as citations, research 
productivity and student-to-faculty ratios. 
These rankings are useful in order to assess 
particular areas of achievement as determined 
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by the chosen metrics. While 
university rankings that 
focus on research-intensive 
performance have proliferated 
in the higher education sector, 
measuring impact is a less 
common, and an arguably more 
difficult, endeavour.

University Impact 
Rankings Methodology 

In 2019, following over two 
years of consultation with 
industry experts and higher 
education leaders, THE created 
the University Impact Rankings 
(UIR), an innovative effort to 
measure actual performance 
of universities on a global 
level as they address complex 
developmental challenges. 
Recognising the inherent 
difficulties in measuring efforts 
to cure a myriad of social ills, 
THE utilised the United Nations 
Sustainable Development Goals 
(SDGs) as the framework for the 
rankings, adapting each SDG to 
a university’s activities. 

Adopted by the United Nations 
Member States in 2015, the 
SDGs are a global rallying 
point to end poverty, protect 
the earth and promote peace 
and prosperity by 2030 and 

onwards. Organised into 
17 separate goals, each one 
is a blueprint for a society 
that has eliminated poverty 
and other inequalities, 
while promoting efforts to 
preserve the environment. 
Addressing challenges 
from climate change to 
gender equality to health 
and well-being, the 
goals are simultaneously 
distinctive in their focus and 
comprehensively integrated 
with each other. 

The UIR’s methodology 
measures four key factors 
of impact: Research, 
Stewardship, Outreach and 
Teaching. Firstly, while the 
UIR is less research-focused 
than the World University 
Rankings, research is still 
an integral aspect of the 
framework. An institution’s 
research impacts the world 
by providing direction: Why 
and how should changes in 
society be made? Secondly, 
a university’s abilities in 
using natural assets fairly 
and equitably shapes its 
impact on the world. Thirdly, 
the outreach efforts of an 
institution, whether on a 
local, regional, national or 

“THE created the 
University Impact 

Rankings (UIR), an 
innovative effort 

to measure actual 
performance of 

universities on a global 
level as they address 

complex developmental 
challenges. Recognising 
the inherent difficulties 

in measuring efforts 
to cure a myriad 
of social ills, THE 
utilised the United 

Nations Sustainable 
Development Goals 

(SDGs) as the 
framework for the 

rankings, adapting each 
SDG to a university’s 

activities.”
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international level, amplifies the impact of its 
efforts. Finally, teaching has been integrated into 
the upcoming 2020 UIR as the ability to instruct 
the next generation to adopt sustainability is a 
natural extension of a university’s mission. 

Institutions entering the THE University Impact 
Rankings have the option of selecting which of the 
SDGs to submit data for, and each SDG produces 
an individual ranking. Universities wishing to rank 
overall must submit data for at least four SDGs, 
one of which must be SDG 17, Partnership for the 
Goals. More democratic in nature than traditional 
world university ranking systems, the UIR allows 
universities with less resources to submit data and 
evidence for SDGs that align to their specific talents 
and goals rather than forcing them to submit 
across all 17 SDGs. 

2019 Results

A new ranking is an untested system but the UIR’s 
comprehensive approach, as well as its adoption 
of the universally accepted SDGs, appeared 
persuasive and a large number of universities 
responded positively. Initial hopes for participation 
by 100 universities were met and superseded when 
561 global institutions from all continents bar 
Antarctica submitted data for the inaugural year. 

Southeast Asia was represented by a select number 
of high performers in the Impact rankings, 
including several Hong Kong and Taiwanese 
universities, with the University of Hong Kong 
ranking at number 10 overall. ASEAN highlights 
in the 2019 UIR included Universiti Sains Malaysia 

at number 49 and Universitas Indonesia, which 
tied at 80. In total, nine ASEAN universities 
were represented in the top 200, including Khon 
Kaen University in Thailand and Ton Duc Thang 
University in Vietnam. 

Moving Forward

The submission period for the 2020 UIR has 
recently closed, with results to be released at the 
THE Innovation & Impact Summit at the Swedish 
university KTH Royal Institute of Technology in 
late April. Expanded to include all 17 SDGs from 
the original 11 used in the inaugural ranking, 
expectations are high for increased participation. 

The initial success of the rankings has confirmed 
the idea that a system recognising the efforts 
of universities that may lack the resources 
and reputation to perform well in traditional 
global rankings is valued and worthwhile. 
Acknowledging a university’s achievements 
in improving society is only one part of the 
UIR. By providing benchmarks and a spotlight 
on various universities’ accomplishments in 
making the world a better place, universities 
can lead by example and open up possibilities 
for cooperation, collaboration and imitation. 
Ultimately, this sharing and promotion will lead 
to new innovations that can help the human 
race move forward in its efforts to solve complex 
global challenges. Regardless of whether these 
challenges include bushfires and climate change, 
gender equality or world hunger, the higher 
education sector has shown it can play an 
integral role in meeting them head on.  
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Strengthening Quality Assurance 
and Developing Global Standards in 
English Language Teaching Centres:   

Management in ASEAN 
and Australia

Wu Siew Mei

Quality Assurance in English Language 
Teaching Centres

Quality assurance denotes the adoption of 
management and professional practices 
that inspire confidence that requirements 

of the highest standards will be fulfilled in 
an organisational setting. Along with quality 
assurance, the notion of standard setting is 
pertinent; standards—high bars of performance 
in targeted areas—are set so that there are 
clear criteria and objectives to work towards 
and maintain operationally. The context of the 
ASEAN-Australian education collaboration 
sees effort invested among individual English 
Language Teaching (ELT) centres, including 
transnational campuses of Australian universities 
as well as Australian Quality Assurance bodies 
such as the National ELT Accreditation Scheme 
(NEAS), to ensure quality in education and 
training. NEAS’s framework provides for quality 
assurance in nine quality areas that identify 
quality principles and quality drivers to provide 
a clear guide on how ELT centres can strive 

towards best practices and student learning 
experiences in their respective settings. 

The University Technology Sydney (UTS), a 
transnational Australian university campus, 
provides a quality assurance framework that 
UTS Insearch has developed for its ten ELT 
centres in the region, which include centres in 
Jakarta, Hanoi, Ho Chi Min City (HCMC) and 
Yangon. The required professional standards 
for ELT teachers at all ten centres, as well as the 
process for teacher development, are spelled 
out in the framework together with the test 
writing standards within their EAP direct-entry 
curriculum (UTS Insearch Academic English). In 
other settings such as the School of English and 
University Pathways (SEUP), RMIT Vietnam, the 
centre’s desire to have an impact on the quality 
of the ELT teaching community in Vietnam is 
achieved through their Teacher Talks seminar 
series. Teacher Talks was developed from the 
beginning as a joint project called TESOL Talks 
with other organisations, which evolved into 
an RMIT-led project that runs twice a year 
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in all three of their locations in 
Vietnam: Danang, Hanoi and 
HCMC. The themes were in 
2018: Innovations in Learning 
and Teaching and Extensive 
Reading, and in 2019: Learner 
Engagement, and Active Learning. 

Quality Teacher, 
Quality Learning

One of the first quality areas 
mentioned in the NEAS 
framework is the quality of 
teaching, assessment and 
training. In the context of ELT 
centres, quality in this first 
area is intertwined with the 
quality of the ELT teacher as 
effective student learning is 
dependent on highly skilled 
teaching in a conducive 
setting that inspires the 
motivation to learn. 

Teacher training and teacher 
quality are central to 
facilitating effective student 
learning, besides other 
factors. Beyond the initial 
training phase, teachers 
must also develop themselves 
professionally in terms of 
deepening their expertise in 
ELT practices and identifying 
effective practices that 
facilitate learning. Education 
experts recommend that 
improvement in learning and 

teaching depends upon the 
development of systematic 
observation and inquiry into 
teachers’ practices. 

Unlike other professionals 
such as surgeons, whose 
practice knowledge may be 
recorded and analysed in 
detail, teachers’ practice 
knowledge tends to stay with 
the practitioner, who discovers 
and uses it and frequently, the 
teacher may not even be fully 
conscious of its significance 
and impact. Teachers tend 
to practise in isolation from 
other teachers and within 
their own classrooms. Unless 
in an appraisal or review 
situation, other teachers do 
not get to see each other’s tacit 
knowledge being manifested 
in the classroom context. 

Systematic Inquiry into 
Teaching Practices

The process of doing systematic 
inquiry into one’s own teaching 
practices is called by different 
names. Action research, the 
scholarship of teaching and 
learning, lesson study are 
some such labels. Essentially, 
the aim of these professional 
development avenues is to 
investigate one’s pedagogical 
knowledge and its effectiveness 

“Unlike other 
professionals 

such as 
surgeons, 

whose practice 
knowledge may 

be recorded 
and analysed in 
detail, teachers’ 

practice 
knowledge 

tends to stay 
with the 

practitioner, 
who discovers 
and uses it and 
frequently, the 

teacher may not 
even be fully 
conscious of 

its significance 
and impact.”
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on learning in the context of what other 
experts have been or are doing in their 
practice in similar areas. By doing so, the 
teacher may be able to assess how best to 
teach towards a goal, as teaching methods 
are being compared, contrasted, reflected 
upon and analysed within the framework of 
professional community practices for their 
impact on student learning. These insights are 
then publicly disseminated among relevant 
ELT teaching communities. This constitutes 
an important step in the process. It is through 
such communal reflection, discussion and 
constructive dialogue sessions that pedagogical 
knowledge and practices are further developed 
and shaped in the context of teaching the 
relevant discipline. 

Action research experts suggest these 
four steps for a systematic inquiry into 
classroom teaching: planning an intervention, 
implementing the intervention, observing 
the results and finally, reflecting on the 
results—which leads to planning the next 
cycle. Various topics can be explored in such 
a systematic process, including the following: 
What is the role of progress and motivation 
in the university English classroom? How 
does a student-centric approach facilitate the 
development of communicative competence? 
To what extent is the flipped approach suitable 
for the teaching of academic writing? Inquiries 
into these relevant areas of ELT classroom 
methodologies provide insights to further 
inform practices to enhance learning.

Benefits of Systematic Classroom Inquiry

How does such a systematic inquiry develop 
teacher professionalism and ensure quality? 
Firstly, these areas of inquiry are motivated by 
an authentic desire to understand why some 
activities, methods or strategies may work in 
one’s classroom. It allows deep engagement in 
critically analysing one’s practice. Secondly, 
such a process compels the teacher to engage 
with relevant literature in the teaching of similar 
areas so that the context of the inquiry can be 
systematically developed. This engagement 
with theories and other practitioners’ scholarly 
insights contributes to the academic base of a 
teacher’s teaching practice. Thirdly, the process 
provides the possible connection with the ELT 
community that is keen on conversations and 
further investigations into best practices. In all, 
these benefits potentially shape the professional 
development of an ELT practitioner towards 
better quality teaching. 

The question of what good ELT teaching is needs 
to be better understood, more open to inquiry, 
and better communicated. ELT teachers should 
develop professionally through adopting scholarly 
approaches to their teaching, and learn how to 
systematically collect and present evidence of 
good teaching practices as proof of their teaching 
effectiveness. Essentially, the processes of 
reflection, inquiry, evaluating, documenting and 
communicating about teaching will contribute to 
the development of better quality teaching and 
ultimately, assures quality learning at ELT centres. 

H E SB |  M A RC H 2020 |  I S SU E #07 |  PAGE 2 4

STRENGTHENING QUALITY ASSURANCE AND DEVELOPING GLOBAL STANDARDS IN ENGLISH LANGUAGE TEACHING CENTRES:  MANAGEMENT IN ASEAN AND AUSTRALIA 



Alumni Engagement in ASEAN: 
Where Are We Today, and 
Where Do We Need to Go?

 Gretchen Dobson, Shane Dillon, 
Wanamina Bostan Ali & Jennifer A. Freely

Introduction 

In 2020, sustainable alumni engagement 
across ASEAN requires investments 
unique to each country and to 

ASEAN-Australian partnerships. 

There are a number of challenges in managing 
international alumni relations: The primary 
objectives are establishing good data and 
mutually valuable relationships. The distinction 
between “home” and “overseas” students has 
become much more blurred as a consequence 
of transnational education, the proliferation 
of academic exchange programmes and an 
increasing number of postgraduate students 
seeking higher qualifications outside their home 
country. As outbound mobility increases, another 
trend is the growing interest of international 
alumni to return to their homeland or build 
transnational careers.

Stakeholder relationships are central to 
strengthening alumni relations within ASEAN 
and Australia. Alumni, their institutions and 
their professional affiliations are integral to 
promoting 21st century cross-cultural skills and 
Work Integrated Learning (WIL) opportunities 

for students (and fellow ASEAN–Australia 
alumni). These need to be grounded in the 
practical application of academic theories and 
a successful transfer of the global educational 
experience to a regional or local context. 

This article will draw upon recent research 
and diverse perspectives from education 
providers, industry and alumni to make a 
case for why strengthening youth and alumni 
networks and enhancing ASEAN graduate 
employability is important.

Research on International Alumni 
Transitioning Home to ASEAN 

Cturtle is an employment network for 
international graduates who had studied in 
Australia and returned to ASEAN. Since 2016 
Cturtle has surveyed over 33,000 international 
graduates. Cturtle is the market leader in 
tracking international graduates and their 
research focuses on how the international 
student experience, study destination, study 
mode and graduate employment outcomes affect 
international alumni’s likelihood to recommend 
their university and country of education to 
future international students. 
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Employment outcomes are the number one focus 
when deciding to study abroad, with 81% of graduates 
stating they chose to study abroad to improve their 
career opportunities. This is unsurprisingly also the 
main factor when it comes to alumni recommending 
Australia and their alma mater to future students 
once they return home after graduation. 

The most important determining factor for 
international graduates in recommending Australia 
to future students is that they felt welcomed in 
the country as an international student. The next 
seven most important factors relate to: working in 
Australia; access to job opportunities as a student 
and after graduation; satisfaction with post-study 
work rights; equal opportunity to jobs; and the 
ability to obtain employment while a student. 

When it comes to recommending their alma 
mater to future students, the number one factor 
is that their education had a positive impact on 
their career, followed by quality of lecturers, 
relevance of education to career, equal treatment 
as an international student, and receiving career 
guidance while a student. 

The research shows a clear correlation between 
employment outcomes and international 
graduate satisfaction. Australian universities 
that leverage and promote data about their 
international graduate employment outcomes 
will succeed in gaining increased numbers of 
future international student enrolments. 

Connecting ASEAN Youth and 
Volunteer Leaders  

ASEAN created the ASEAN Youth Organization 
(AYO) to advance socio-economic understanding, 

respect and support across the region. Through 
AYO’s member network and programmes, students 
and young leaders increase their knowledge of 
different study disciplines while building critical 
thinking skills, an appreciation of other cultures, 
and awareness of issues impacting on their country 
and other countries. Overall, a major objective of 
AYO is establishing a shared sense of responsibility 
among members to contribute to the development 
of their respective countries.

The AYO strongly believes in community-
based volunteerism, encouraging increased 
understanding of the ASEAN region and 
support of economic and social reform through 
not-for-profit and youth-led initiatives. AYO 
believes volunteerism promotes qualities that 
are essential for any global citizen and opens 
personal and professional pathways for today’s 
youth to become tomorrow’s leaders. 

The AYO proudly boasts a community of 3,000 
active members aged 17–27 and more than 
500,000 followers on social media across 
ASEAN. This community is interested in and 
ready to contribute to the ideals and mission 
of ASEAN. AYO’s goals for 2020 are to sponsor 
a comprehensive volunteer programme 
that collaborates extensively with various 
community-based programmes and schools, 
and running training sessions and workshops 
aimed at promoting positive and tangible change 
in local communities. AYO’s leaders are actively 
seeking ways to increase real-time and virtual 
collaboration with education providers and 
industry. This collaboration will extend the 
opportunity for young leaders across ASEAN 
to participate and leverage their strong sense of 
volunteerism, charity and nationality. 
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Investing in ASEAN Alumni and 
Alumni Relations 

Even in this global, interconnected world, 
networks are still the best currency to 
amazing opportunities and professional 
development. Mobility within and beyond 
ASEAN continues to be the goal for many 
regional students. These students, together 
with their Australian counterparts, are looking 
to the region to provide deeply enriching study 
abroad prospects. Both are targeting overseas 
experiences for the personal growth and 
marketability that will aid them in securing 
post-graduation employment. As alumni, they 
continue leveraging their networks in person 
and online. This means alumni relations and 
development efforts must keep pace to stay 
relevant for these expanding informal and 
varied communities.

The conventional method of managing 
databases, such as using Excel spreadsheets 
across an institution; relying on staff memory; 
and paying little or no attention to the alumnus 
as an individual, is no longer viable. What is 
required is developing a new client management 
system (CMS), because alumni are an important 
stakeholder in the growth of the organisation. 
The understanding that their importance cannot 
be overstated, together with the investment in 
better tools, sets the stage for improved deep 
and authentic connections. This enhancement 
of a better client management system leverages 
on rapid technology development. While alumni 
relationship building is essential, the CMS tools 

exponentially grow an institution’s capacity to 
network and communicate.

The other key ingredient required in the 
ASEAN region is to elevate alumni work 
through professional development and 
establish communities of practice across 
institutions championed by senior university 
staff. Advancement here is in its infancy, 
but the potential for rapid growth is on the 
horizon. Learning from the well-established 
programmes in the United States helps to 
create a model for alumni development. Those 
institutions that take the time and make the 
investment to tailor their alumni operation to 
the uniqueness of the region will be the brand 
names in education for decades to come.

Conclusion 

The critical alumni-development themes 
for ASEAN are: employability, intercultural 
competence, leadership development, 
volunteerism, data-driven systems, and the 
professionalising of alumni relations. These 
critical themes are driving ASEAN–Australian 
dialogues and networks and will require 
investment today to sustain the goals of alumni 
relations tomorrow.

For more information, please visit:  
ASEAN Australian Dialogue  
(www.aseanaustraliadialogue.com),  
Cturtle (cturtle.co) and,  
ASEAN Youth Organization  
(www.aseanyouth.net).
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ASEAN Australia Education Dialogue
The ASEAN Australia Education Dialogue (AAED) is a Track II 
Diplomacy initiative of the Australian strategic advisory firm 
ASEAN Focus Group (AFG-VG), with the support of the Australian 
Government’s Department of Foreign Affairs and Trade (DFAT) and key 

regional Australian and ASEAN sponsors and supporters.

AAED was first convened in Penang, Malaysia after the 2018 ASEAN Leaders Summit hosted by Australia 
in Sydney. Penang also hosted the 2019 Dialogue. In November 2020 the Dialogue will convene in Hanoi 
during Vietnam’s year as the chair of ASEAN. 

AAED serves as an educational diplomacy platform to strengthen the current and emerging links between 
Australia and ASEAN across various sectors including schools, English language training, vocational and 
skills training and higher education. The Dialogue also expands people-to-people and institutional links 
through partnerships with a range of ASEAN and Australian stakeholder organisations, including the 
ASEAN University Network (AUN) and The HEAD Foundation.

The Theme for the 2019 dialogue was “Building Quality Assurance and Sustainability in International 
Education Partnerships” which is particularly relevant as ASEAN and Australia both face significant 
challenges and positive opportunities in developing their international education partnerships across the 
region. The Dialogue Theme for 2020 will focus on “Building Educational Leadership”.

Center for International Higher Education
The Center for International Higher Education (CIHE) at the Lynch 
School of Education, Boston College, promotes the belief that an international 
perspective is needed to foster enlightened policies and practices in higher 
education. With this mission, CIHE was founded in 1995 to advance 
knowledge about the complex realities of higher education in the contemporary 
world through its research, publications, training programmes, and 
advisory activities. 

Its flagship publication, International Higher Education, is read widely around the world, in English 
as well as in Chinese, French, Russian, Spanish, Portuguese and Vietnamese. In addition to its 
collaboration with The HEAD foundation on HESB, CIHE is also in collaboration with the National 
Research University Higher School of Economics, Moscow, Russia, on Higher Education in Russia 
and Beyond (HERB). This year, CIHE will also start a similar collaboration with Latin American 
partners on Higher Education in Latin America. Visit CIHE’s website at: 
bc.edu/bc-web/schools/lynch-school/sites/cihe/
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Center for International Higher Education

The HEAD Foundation is a charitable organisation 
set up in 2013 in Singapore to contribute to 

the sustainable development of Asia. 

OUR WORK

• We support worthy research projects 
and initiatives in Asia.

• We publish newsletters, research reports, 
policy documents and a book series to 
disseminate knowledge and share opinions.

• We host regular public lectures 
to create awareness and share 
knowledge with our community.

• We run capacity-building programmes to 
equip education leaders in Asia with practical 
skills to address pressing challenges.

OUR PARTNERSHIPS

• We collaborate with individuals and 
organisations that bring along with them 
expert knowledge, resources and on-the-
ground networks to help achieve our goals.

• We work with our partners to strengthen 
the influence and impact of our activities 
to achieve meaningful outcomes.
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